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Introduction

For my job shadowing experience I followed three different licensed professionals in three unique educational situations.  The first was Mr. Jim Novak, a veteran principal, past president to the Wisconsin Education Association Student Services Program and currently a principal coach for the superintendent of the Milwaukee Public Schools.  The second was Ms. Donna Krause, the ESL Coordinator for Wadewitz Elementary school in the Racine Unified School District, a trained PI-34 mentor, and the co-author of the district’s summer ESL curriculum.  My last job shadow was much farther away. At the suggestion (and at the expense) of my executive Director, I was flown to Cleveland, Ohio where I observed a day of administration at Horizon Science Academy, ranked as one of the best charter schools in the Cleveland Public School System.
Job Shadow #1: Westside Academy
My first experience occurred on December 10, 2007 where I observed Mr. Jim Novak as he did an IPI (Instructional Practices Inventory) “walk” at Westside Academy II‏, a Milwaukee Public Schools instrumental charter school.  My school is an MPS non-instrumental charter school which means that while we are sponsored by MPS and are accountable to them for our test results, we are not controlled by them and have no obligation to use any union staff (which we do not). Westside Academy is required to use all union staff and is closely monitored by MPS.  It was one of the first “controlled” charter schools in the district.  Mr. Novak explained to me that he has been personal friends with the originator and principal from the school’s inception.  Mr. Novak, as a principal coach, is responsible to enhance and mentor the 10 schools in the district he is responsible to.  Using his 25 years of teaching and administrative experience makes him highly qualified.  Today, he has put together a team of four other administrators from four different schools who will observe the classes at Westside Academy.  The observations are based upon a rubric developed in 1996 by Bryan Painter and Jerry Valentine which focuses on student learning rather than teaching.  The IPI process collects data about student learning for the school’s IPI profiles.  The profile seeks to measure “student engagement” and gets snapshots of instruction throughout an entire school over one day.  The snap shots are based upon 1-3 minutes “wonderings” into every classroom several times during the day.  These “IPI walks” (also called “look-fors”) are for the single purpose of seeing at what level the students are engaged in learning. The six levels are:  student active engaged learning, student learning conversations, teacher-led instruction, student work with teacher engaged, student work with teacher not engaged, and complete disengagement.  The desired classroom has predominately higher levels of student engagement.  I have included a detailed breakdown of the categories taken from a handout Mr. Novak gave me as we did the walk around (see next page).  

My day began at 8:45 Am when I met Mr. Novak at the school office.  There he introduced me to the principal and then led me to a conference room where he explained the IPI process I would be observing.  He explained that as part of his job, he did IPI walks several times each month at various schools in the district.  Additionally, he said he was also responsible for reviewing education plans, mentoring principals, offering assistance to the schools he worked with, and was accountable directly to the district’s superintendent.  On this job shadow, he explained that I would not only observe, but would also participate as an IPI observer partnering with him.  He proceeded to tell me the history of the school and the amazing success it was experiencing.  He said that the test scores were some of the highest in the district and the innovative techniques used by the school included adherence to the IPI standards of student engagement.  
	Broad

Categories
	PTS
	Coding

Categories
	Common Observations

	Student Engaged Instruction
	6
	Student Active

Engaged Learning
	Students are engaged in higher-order learning. Common examples include authentic project work, cooperative learning, hands-on learning, problem-based learning, demonstrations, and research.

	
	5
	Student Learning Conversations
	Students are engaged in active conversations that construct knowledge. Conversations may have been teacher stimulated but are not teacher dominated. Higher-order thinking is evident.

	Teacher-Directed Instruction
	4
	Teacher-Led

Instruction
	Students are attentive to teacher-led learning experiences such as lecture, question and answer, teacher giving directions, and video instruction with teacher interaction. Discussion may occur, but instruction and ideas come primarily from the teacher.

	
	3
	Student Work with Teacher Engaged
	Students are doing seatwork, working on worksheets, book work, tests, video with teacher viewing the video with the students, etc. Teacher assistance or support is evident.

	Disengagement
	2
	Student Work with Teacher not Engaged
	Students are doing seatwork, working on worksheets, book work, tests, video without teacher support, etc. Teacher assistance or support is not evident.

	
	1
	Complete Disengagement
	Students are not engaged in learning directly related to the curriculum.


(Chart taken from “The Instructional Practices Inventory: A Process for Profiling Student Engaged Learning for School Improvement” written by Jerry Valentine, August, 2005)

Around 9:30 Am, other members of the observation team assembled by Mr. Novak showed-up. They included two other principal coaches and a member from the district’s student services office.  After the team ate some provided donuts and coffee, Mr. Novak gave each member a clip board with evaluation sheets.  The sheets included space to put the room number and a place to mark numbers 1 to 6 for the respective IPI category. I was also given a clip board with sheets and Mr. Novak and I set-off together toward the first classrooms.  I was initially tentative. I understood the concept of student engagement having been a teacher who regularly used “active learning” concepts in my classroom, yet I feared marking the wrong engagement category. I understood the extremes, but needed to determine the suttle differences between categories.  I knew that studies confirmed that a student who is “actively” engaged in learning will acquire information quicker, do it more willingly, and retain the information longer.  So I was easily sold on the premise, I just needed practice on discernment of the rubrics. Ironically, I had been observed by Mr. Novak’s team the year prior and thankfully ranked very high on the IPI scale.  
The first classroom was one Mr. Novak had observed before.  As we entered, he said, “this teacher is very good,” and he was.  He had the students working on a math puzzle in groups of four while he walked around and assisted them throughout the process.  The students were distinctly engaged and were actively talking within their groups.  Unfortunately, we were only in the room for about two minutes and then Mr. Novak rushed me quietly out of the room.  He told me the observations are “snap shots” and that we will be visiting that teacher a few more time during the day.  He also reminded me that other members from the team would be doing the same thing.  All the results would then be tallied-up for each teacher and an average score given for each teacher, department and/or school depending upon the desire of the principal.  Need-less-to-say, we continued this process for the next two hours; floating in and out of classrooms. 
I enjoyed the process and was able to multi-task as I observed the IPI’s.  I intentionally watched how the students interacted with each other, how they passed in the hallways, and noted how they were basically just like the students at my school. I was impressed by the hallway decor which was filled throughout the school with student work – English papers, art projects and plenty of student photos.  I especially liked how they quietly encouraged college by simply having a sign on each teacher’s door with their name and the school they graduated from.  


The rest of the morning we continued the IPI observations.  Probably my biggest weakness was that too often I found myself observing the teacher instead of the students.  Mr. Novak told me that he too had to break that habit. He reminded me often that effective instruction requires that the student be engaged in the learning. Toward the end of our observations we went downstairs to the special education department.  There we observed a more individualized and hands-on approach to learning as two teachers and an assistant walked around and spent extensive time with each student.   At about noon, all of the observers met in the conference room for lunch and conversation.  We talked about the observations and finished our summary reports for the morning.  The team members tallied each room’s observations and gave a total score for each room or teacher.  This was reflected as the AM score as the entire process would happen again during the afternoon.
I enjoyed this very unusual job shadow.  It was a significant learning experience for me as I was able to partake in a portion of Mr. Novak’s responsibilities, while also developing a new observation skill. I later used this new skill at my own school several times as we experimented with bi-weekly IPI’s during our third quarter.  Mr. Novak, in addition to being the multi-talented man I described above, is also my practicum supervisor. I knew he was an exceptional leader as he has shared many school stories from his principal past, but I learned that day how patient he was.  He paused many times while I contemplated my IPI category scoring and he graciously re-directed me when I missed an IPI cue or incorrectly based my score on the teacher instead of the student.  He demonstrated to me what it means to be a mentor and a principal’s coach.
Job Shadow #2: Wadewitz Elementary

My second job shadow took place on January 19, 2008 at Wadewitz Elementary school in the Racine.  There I shadowed Ms. Donna Krause a 10 year veteran teacher with a masters in English Second Language.  She is the designated coordinator of the ESL program at her school.  Additionally, she is responsible for proctoring ACCESS testing at several other middle school and high school sites in the district and just completed co-writing an ESL summer curriculum for the Racine Unified School District.   
When I arrived, I met the school principal, signed-in and walked to the library of the school where there were three large cubicles.  Each cubicle was the “pullout-classroom” for three ESL teachers.  Ms. Krause worked out of the center cubicle.  Having known Ms. Krause for many years, I was not surprised by the organization and orderliness of the room.  It was creatively decorated with a landscape theme which circled the entire room.  On the artsy landscape were hills with hand colored houses with photos of her students framed in each entranceway.  Her library was also devoid of any messiness and was specifically categorized by authors and age level and each book had a custom check-out card.  This teacher took the library location seriously. In the center was an 8 foot long table with 7 “little people” chairs situated around it.  The teacher’s desk was against an opposite wall and there was enough room still to do a small group physical activity if necessary.  Amazingly, these portable cubicles made for an effective learning space.  The only issue which became immediately apparent was the noise factor.  I could easily hear the teachers on both sides instructing and mentoring their students.  At times, the laughter or discussion became blatantly distracting and difficult for a normal person to concentrate much less a student dealing with a disability or language barrier.  
Ms. Krause explained to me her duties as an ESL teacher and school coordinator.  She is responsible for advising other staff members on best teaching practices when working with English language learners.  She also serves on the all student service team dealing with all IEP’s for ELL. She collaborates with classroom teachers, special education staff, and speech disability experst to develop a service plan and schedule for all ELL learners.  Ms. Krause is also currently on the school’s overall scheduling committee responsible for determining lunch schedules, recess, duty roster, reading and math blocks, and pull-out time for all students with needs.  Finally, she informed me that every student service teacher has to keep explicit and accurate records.  She is accountable to maintain an ongoing database of all ELL in her building including the two most recent ACCESS scores (the test to determine eligibility and level of need for ELL), the type of service required and the service provider.  This requires her to update annually all the “cum” folders for each ELL student in the building – currently over 100 eligible students out of over 600 students in the building.
One of the first things I needed to know was “ESL” or “ELL” – which is correct and what is the difference?  Ms. Krause informed me that they are actually the same.  ESL or English Second Language was simply re-named ELL or English Language Learners as it seemed to better describe the student.  As she put it, “ESL is what you teach and ELL is who you teach.” It had little to do with an actual change in curriculum or focus.  The name is interchangeable and different states use either title to certify their staff.  
Soon after our discussion it was time to leave the cubicle and seek out students.  As a specialty teacher, she sometimes serviced her students in the cubicle by picking them up at their classroom and bringing them back, also called a “pull-out” and other times she simply coordinated with the classroom teacher and offered services within their regular classroom.  Her first group of pull-out students was 5 second graders.  We led them back to her cubicle where she began reviewing verbs with them.  She followed a lesson plan she prepared based upon a standardized curriculum purchased by the district.  It included multi-media reinforcement, such as a simple (and somewhat irritating) song about the facts being taught that day.  Ms. Krause said that the song melodies are redundant, but the kids actually sing or hum along and seem to enjoy them.  
Ms. Krause conducted the small group just as a normal teacher teaches a classroom.  She reviewed facts from the previous day, introduced a new concept and used written and oral activities to re-enforce the lesson – all this in a span of just 30 minutes.  Mind you, this included the walk time from the classroom and back again.  Simply stated, I am amazed.  Regular classroom teachers complain about their lack of time to teach.  They need to visit and see the effective and efficient use of time this ESL teacher demonstrated.  It was clear that her precision planning made the class go smoothly.
The next class was serviced in the regular classroom.  Here I met a class of about 25 kindergarten bilingual students.  Not all of the students were ELL, but because the majority of students in the class were, the classroom teacher collaborated with the ESL department to offer a “station” learning experience for the entire classroom.  Her all of the ESL teachers and the classroom teacher participated.  Each took a different segment of the lesson plan and students rotated over four days from one station to the next.  By the end of the week, they had learned the lesson concepts and hopefully improved their English skills.  I asked Ms. Krause who prepares the lesson plans.  She said the teachers rotate for classroom experiences and divide responsibilities for pull-outs.  This means that if more than one teacher pulls-out third graders, then one teacher will create the lesson plan for the third grade and share it with the other two.  In turn, the other ESL teachers will share a different grade level.  This allows for minimal amounts of unnecessary preparation and a more efficient use of time.  
The rest of the day was similar with 1st grade bilingual, 3rd grade bilingual, 4th grade and 2nd grade bilingual additionally serviced before lunch and 5th grade, 1st grade and a tutoring time for 3rd graders after lunch.  Ms. Krause had a lunch from 11:20 to noon and a prep time from 1-1:30 PM.  Needless to say, there is very little down time for an ESL teacher and the number of lesson preparations easily surpasses the standard classroom teacher.
I have known Ms. Krause for many years and have always desired to see her specialty up close.  As a regular education teacher and now administrator, I have always felt that it was important for me to see and appreciate the work that ESL, special education, speech and any other student services specialist does.  With NCLB being enforced so strongly today, it is imperative that I not only understand the role of these specialties, but also recognize the importance of these departments to the rest of the school.  I witnessed first hand the needs of these students. 4th and 5th grade students were struggling with concepts of grammar that normal students simply took for granted.  This barrier hindered their learning experience and caused significant frustration which in many cases could lead to discipline issues in the regular classroom. Ms. Krause’s expert patience and focus on task brought significant comfort to her students.  Her demeanor and positive attitude were essential elements to her success.  She met the students at their developmental level but constantly challenged them to improve.  Simply stated, she was remarkable and I was impressed by the entire ESL department And, I gained an immense respect for ESL’s contribution to our schools and district. 
Job Shadow #3: Horizon - Cleveland
My final job shadow was a significant road trip as my Executive Director and I flew to Cleveland, Ohio to observe the administrative team at Horizon Science Academy - Cleveland High School.  We met at a “Park and Ride” near our school and drove to Chicago where we took a Delta jet to Cleveland.  Arriving at the school about 10:00 Am, we first met the school’s Executive Director, Mr. Cengiz Karatas.  He explained the school’s origin, explained its past issues and told us what they have done to make such remarkable improvement.  They are ranked as one of the best charter schools in Ohio with an average ACT tests scores in the mid 20’s and we saw a senior bulletin board which listed almost every student as already accepted for college.  Mind you, this was March 12, 2008.  
The school had over 450 students who were tightly fitted into a rather artsy circular building with a large center court yard visible from the open air second floor.  The classrooms had 25 students in each and there was very little leg room. Yet amazingly, I witnessed no discipline issues.  I mean, I shadowed the two assistant principals most of the day and yet, I observed only simple reprimands and plenty of individual encouragement from the faculty and staff.  When a student was approached, I was equally amazed at how the students responded with “yes sir” and “no sir.”  I was also taken back when I entered the boy’s bathroom and saw no graffiti (something expected at my current school).  Now, they may have anticipated our visit and doctored the walls, but there was no accounting for the fine behavior of the student body; it came spontaneously. 
After my initial introduction and discussion, I was escorted to talk and tour with two of the three Deans of Students. The first was Mr. James Clary, an African American man in his 60’s. Clary was a retired teacher and administrator who decided he still had more to give and returned to education seven years ago.  He said that he will probably never leave.  As he put it, “this is my life.”  He explained that the philosophy of the administration and to a great degree the reason for the school’s success is that the staff tries to “get to know the students.”  He said presence is also the key. As he stated, “be everywhere all the time.”  As we walked around, he really did know the students -- usually by first name.  He paused often and interacted with them, asking about their family, extra curricular activities and homework.  He seemed sincerely caring and had a natural repore with each student.  They respected him and willingly accepted his approach. He explained that he had grown-up with many of their families at his prior school where he was initially a leather crafts teacher and eventually an administrator. Even the affiliated middle school’s Dean of Students had been one of his “kids.”  He seemed genuinely pleasant and approachable, yet there was still an ominous air of authority about him; maybe even a “fear of.”  When he told a particular boy politely but sternly to sit down, there was no hesitation or back-talk.  It was obvious, that he had their ear.
For the next hour, I observed him dealing with several students, take calls from parents and teachers, and deal with small management issues (e.g. which stairway is one way today). He reacted calmly in every situation.  As he explained their accountability forms and showed me his overwhelming record keeping process, two things became very apparent.  First, the department needs to use computers more and put more of the “paper work” into softcopy and secondly, he liked to talk.  He told me story after story after story as he showed me the meticulous procedures he followed.  More than once, he stated that he was proud of the record keeping his department maintains on every student’s behavior and consequences.  He said that it was these detailed records which allowed him to transfer or expel uncontrollable students and which assisted in maintaining such a manageable, almost docile environment.  
Next it was time to visit with the second Dean of Students, Mr. Ramon Torres, a retired Cleveland Public Schools Special Education District Administrator who had just started at Horizon this year.  He was a pleasant Hispanic man who truly seemed to have a heart for children.  He talked less about procedures and record keeping and focused predominately on how the school has made a difference in the lives of their predominately at risk minority student body.  He reiterated Mr. Clary’s assertion about “getting to know the students” and of the importance of being available and present everywhere.  He talked about how he and the other two Deans worked on a schedule of alternating days; always having at least two on-site at all times.  He said the part time status really helped them cope with burn-out and allowed their expertise to not be wasted in retirement. Finally, he commented on how he really liked the staff camaraderie and felt a sense of family amongst the faculty and administration. 
In my observation, I made note of only a few differences.  First, they were able to dismiss or transfer students much easier than I can in my district.  Secondly, while required to accept all students despite prior discipline issues or grades, because they were at full capacity, they could pick and choose from their waiting list.  This allowed for deliberate filtering and obviously improved the profile of their student body.  I also felt their paper work was extensive and extremely time consuming and would have been much more efficient on a paper-less system.  
Comparatively, I see our school the infancy stages of theirs.  We share the same philosophy of “getting to know the students” and also challenge the students to excel.  We promote character development and give and expect respect from our student body. Unfortunately, our school has not been able to maintain a steady staff. Faculty turn-over has been more than 50% for the past three years and this makes it extra difficult to build a lasting relationship with students each year.  In contrast, most of their staff has been at that school for several years and many were faculty from its inception -- almost 10 years ago.  
Additionally, the school’s high emphasis on academics is complimented by an equally successful athletic program.  One of their basketball teams recently competed at the state level.  This has also allowed them to receive positive publicity in the regional newspaper’s sports sections and on local television.  This positive publicity combined with a reputation in the community for personal attention and high academic standards has contributed to their being able to choose the cream of the crop.  
Finally two additional things which also stood out were their dress code and their connection with the ROTC program.   I noted how their dress code was strictly enforced. The principal stated that part of their character development is to dress for success   and next year the school will go from the current polo shirt and dark pants to a full tie, dress shirt and dress pants.  Even the girls will have a modern snap style tie.  They have received significant support from the parents about the stricter dress code policy and will offer the new dress code ensemble for just $25 a student.  This stricter adherence to dress code was also consistent with the military uniforms visible throughout the school. The ROTC factor may seem insignificant, but it was noticeable as members of the program wore their required uniform as they went from class to class.  It enhanced the image that this school is serious about education.
Conclusion

Overall, my three experiences were all unique but absolutely beneficial.  I learned about new programs, new procedures and new ideas while also re-enforcing my own practices.  It was affirming to see that I am doing things positively as a second year assistant principal but also have adapted a number of ideas I observed.  Finally, it was satisfying to see the potential for educating students across a diversity of issues. Relationships are the essential part of education. It breaks down the barriers which cause a student to not learn.  My observations demonstrate that while education is not easy, it is possible in all circumstances.  That gives me continued hope for the future.  
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