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Section 2: School Profile

WISCONSIN CAREER ACADEMY

	WISCONSIN CAREER ACADEMY ENROLLMENT HISTORY

	
	Enrollment (6-12)

	2001-02
	192

	2002-03
	290

	2003-04
	346

	2004-05
	299

	2005-06
	317

	2006-07
	280

	2007-08
	


	Enrollment by Race/Ethnicity Groups Arranged Alphabetically Left to Right Wisconsin Career Academy 2006-07 Compared to Prior Years

	
	Enrollment 

(6-12)
	% Am. Ind
	% Asian
	% Black
	% Hisp.
	% White

	2001-02
	192
	1.0
	2.1
	55.7
	7.8
	33.3

	2002-03
	290
	2.4
	2.8
	46.6
	17.9
	30.3

	2003-04
	346
	1.7
	3.2
	48.8
	18.5
	27.7

	2004-05
	299
	1.0
	5.0
	50.0
	23.0
	17.0

	2005-06
	317
	1.6
	3.6
	46.9
	29.8
	15.5

	2006-07
	280
	0.7
	5.0
	42.1
	36.1
	16.1

	2007-08
	
	
	
	
	
	


About Wisconsin Career Academy (WCA) 


Mission Statement: WCA is a democratically structured environment that fosters students' natural curiosity, creativity, and self-awareness. Students learn to take initiative and assume responsibility for their own learning, which supports constructive interaction with the local, regional, and global community.

Recognizing that educational success will be realized only when the essential underlying triad of student – teacher – parent/guardian is in harmony, the mission of the Wisconsin Career Academy is to create a partnership among this triad that will provide our youth with the support necessary to reach their highest potential, intellectually, socially, emotionally and physically.

The educational vision and innovation, which are crucial to accomplishing this mission, are organized under two main headings: specific elements and whole-school design.  The specific design elements fall into five categories: 

1. Rigorous curricula, instruction, and assessment; 
2. Leadership, governance, and staffing; 
3. Parent and community involvement; 
4. Technology; 
5. Financing.

Whole-school design involves the comprehensive and continuing effort to realize these five essential elements in an integrated manner.

It is our belief that each child has an inherent curiosity and love of learning; and that each child has a unique intelligence, level of capability, and learning style.  With this in mind, we motivate our students and expect them to strive toward their highest levels of capability while addressing their individual learning styles, this fostering within them a life-long love of learning.

It is the educator’s responsibility to construct a program, which engages and motivates students to invest their talents, energy, and enthusiasm in completing their schoolwork in an exemplary manner.  Individual attention in the form of one-on-one tutoring, intensive counseling and individualized goals is the key to motivating our students. Cooperation with area universities is an effective means toward enhancing the effectiveness of our tutoring system.

Since adolescents thrive in an environment of diversity, we strive to create a diverse learning environment. Diversity is not only a motivating factor, but is an essential element in a well-rounded education.  It also serves as a key to success in our diverse American society, our institutions of higher learning, and our inter-connected global economy.  Multi-cultural aspects are integrated into our curricula not only through geography and foreign language but also within each of our subject areas.  Our students are encouraged to make additional contact with other cultures by participating in our student exchange programs and academic olympiads.

The development of healthy attitudes and values are integral parts to a student’s success in the classroom and in the community.  These attitudes are instilled most effectively through adult role models.  Besides being crucial to implementation of the mission of WCA, staff provides the most immediate role models for our students. Staff are thus meticulously selected and trained, then held to the highest standards of conduct.

It is the responsibility of the Board of Trustees, in alliance with the community, to guide the school - holding it true to its mission.  To this end the Board of Trustees will provide the school with support, which will ensure optimal conditions for the achievement and continuing growth and development of each student.

Continuous improvement, persistent innovation, positive response to change, and a commitment to continuous growth will be expected of all the people and programs at WCA.  The public’s resources and those of the Board of Trustees must be effectively committed to ensure that these expectations will be met.  Then, and only then, will our tested educational vision, infused with the energy of local innovation, harmonize the triad of student-teacher-parent/guardian support to accomplish our mission, that of providing each student with the motivation and resources to reach his or her highest potential and realize his or her greatest aspirations.

Vision

W CA’s vision is to bridge the gap between the school and community with 6-12 educational program where children and adults, school and community work together to understand and interpret our relationship with the world around us. We educate the whole child, recognizing or exceeding state and national standards: prepared for adult life, including the possibility of post secondary education; possessing effective leadership and communication skills; possessing critical thinking skills; and with a desire to be a lifelong learners.
In support of these concepts, we have created a school that

· focuses on community, urban, and global studies, including a model United Nations, emphasizing community and personal responsibility;

· supports a student’s growth with a flexible case-management approach that continuously defines individual goals, tracks progress, and uses feedback to adjust the educational plan;

· uses a customized curriculum steeped in practical experience and community service, and fosters each student’s own interest.

Values

Self Esteem

Developing a sense of self-worth and self- discipline with the hope and belief for a positive future.
Commitment

Believing in and living according to a set of moral values, while striving to achieve.

Respect

Treat others with respect and treat yourself with respect.

Responsibility

Do what you are supposed to do; Persevere: keep on trying!; Always do you best.

Citizenship

Do your share to make your school and community better; Cooperate; Obey laws and rules.

WCA is a non-instrumentality Milwaukee Public Schools charter school. Wisconsin Career Academy is a small, structured school, with 280 students attending at almost full enrollment in grades 6-12 in 2005-2006 school year. The school aims to reach 350 students for 2007-2008 school year. The school started in another MPS high school facility with 120 students in grades 6- 9 in 2000-2001 school year.  

The majority of the students are in the high school section and school intends to grow with the same cohort of students towards high school. Currently, there are three 9th grades, three 10th grade groups, two eleventh grade groups, and one big group of 12th graders in the high school section. 

Remodeling of the building was one of the major challenges in the second year. Only one-third of the planned remodeling was completed in the second year and it continued throughout the school year. Elevator was completed at the end of the school year and the building complies with the IDEA and State laws for accessibility to the second floor. There were no physically handicapped students in 2001-2002 school year, however we gained one handicapped student in the 2004-05 school year. 

In 2006-07 WCA was chosen as one of the 18 best schools under the MPS diversified community schools.  Additionally,  WCA ranked in the top three among MPS non-instrumentality charter high schools according to the 2005-2006 WKCE and TerraNova scores.  
Educational Goals of WCA


The immediate goal of Wisconsin Career Academy is to prepare students for academic success in their further education. One of WCA’s targets is that at least 90 % of its graduated students are accepted to a post secondary education program. WCA exists to enable students to keep open a broad spectrum of options for their future endeavors and provide them communication and leadership skills to participate and work productively in a multicultural, globally oriented environment as responsible and productive citizens.
Educational Focuses and Standardized Testing


As a college preparatory charter school, the educational program of WCA focuses on four core areas: math, science, reading/language arts, and technology. The accountability that choice program encourages will also help maintain strong public support for public education as a whole. Wisconsin Career Academy aims at achieving the academic goals stated under State Statue Section 118.01. Wisconsin Career Academy is required to administer and score standardized tests at each grade level at the beginning and at the end of the school year.  In subsequent years, WCA is required to administer and score standardized tests at each grade level.

The curriculum at Wisconsin Career Academy meets the MPS and state requirements for high school graduation with courses offered in a wide variety of disciplines, including math, social studies, English, computer, science and arts. However, we emphasize on math, science and computer and encourage our students with strong academic skills in order to complete three years of science, three years of math and two years of a foreign language.   

Today, the No Child Left Behind initiative assures that students will be tested each year to see how they are performing. WCA knows that testing is difficult for many individuals. We therefore, conduct our own testing to prepare students for testing, making the process so much a part of student’s academic life, that he or she is not worried or anxious when tested. 

As for 2006-2007 WCA’s test results, WCA showed a need for improvement in our middle school scores, but continued our consistency in the high school subject areas. Our high school scores (grades 9-12) were all above MPS requirements. WCA is acting on this and increasing the number of language arts hours per week to 7 hours for middle school. We hope this will create substantial impact on the success of our language arts program and comprehension level of language arts in middle school grades. 
What attracts the Triad of Parents, Students and Teachers to WCA






	For Parents
	For Students
	For Teachers

	· Safe and inspiring educational setting
	· Safe and inspiring educational setting                 
	· Safe and secure working environment

	· College preparation emphasis                                            
	· Science fairs, academic Olympiads                     
	· Effective and clear communication between staff and administration                   

	· High scores in standardized tests (WKCE, TerraNova)                                      
	· High graduation and college acceptance rate         
	· Effective discipline to support education

	· Clear and effective communication                       
	· Small class sizes and individual attention            
	· Self assessment and professional development

	· Dedicated and qualified state certified teachers
	· Electives and advanced classes

	· Standardization of best practices in  

	· Fair discipline and safe environment                                 
	· Fair and effective discipline education  
	· Increased collaboration and support by administration                               

	· Tuition free college prep school
	· One on one tutoring                                              
	· Sharing of knowledge, skills and

	· Low dropout rate                                                                
	· Science projects (MRSEF), Olympiads, contests
	· Small class size

	· High graduation and college acceptance rate                                                                                                     
	· Extra Curricular activities and sports                       experiences including the MRAF (Art Fair)
	· Collaborative atmosphere; shared decision making; team atmosphere

	· Small teacher to student ratio
	· Free ACT/SAT prep classes
	· Flexible and independent lesson plan development


What’s available at Wisconsin Career Academy for 2007-2008 school year?

Grade Level Teams: At WCA there are grade level teams meetings administered by grade level chairs for every grade level on a bi-weekly basis. Grade level meeting focuses on academic and behavior issues of students and improving communication with parents, and developing a plan for any students who fail to meet the academic expectations. Grade level teachers work together when organizing grade level parent meetings and activities.    

AP Classes: In 2007-08, WCA will offer AP classes possibly in the following subject areas: English, Social Studies and Science.
Books from all subjects to each individual student: WCA has made a huge investment on student and teachers resources. The school is now providing each WCA student a book for every class and ample amount of supportive materials for teachers.

Milwaukee Regional Science and Engineering Fair (MRSEF) 2008 and Science Saturdays: In the preparation process for MRSEF; WCA will continue to offer Saturday science days for other schools staff and students in Milwaukee County. This year, WCA will organize ten science Saturdays and most of them will be scheduled to be at different universities and companies. WCA, organizer of MRSEF, will be hosting students from all Milwaukee area schools and suburban schools. The competition will take place in March 2008 and 200 projects are expected to be displayed during the Fair. A potential local science fair for only WCA students is be considered by the WCA staff.  The best projects from WCA would represent WCA at MRSEF. 
Milwaukee Regional Art Fair (MRAF): Last year, WCA sponsored the first annual regional art fair with preliminaries held at our school and the final display at the University of Wisconsin-Milwaukee.  Five high schools participated in the collaborative program with UWM. The goal for this year is to have at least 10 schools involved and additional sponsorship.
Breakfast and hot lunch program: WCA will continue to offer hot lunch and breakfast for its students through MPS program. This opportunity has added a positive atmosphere to our school environment.
More sports activities: WCA encourages boys and girls to represent WCA through basketball, volleyball, and soccer activities. Our teams are competing in the Milwaukee Independent School League and this year our basketball and volleyball teams will be a part of WIAA. Last year our girl’s volleyball team finished 3rd in our division and our boy’s basketball team won their first WIAA regional tournament in school history. Under the auspices of our athletic coordinator, a number of colleges have shown an interest in several of our athletes.
Special Education 

The philosophy of the Special Education department at WCA is to provide students with the Least Restrictive Environment (LRE) to meet the academic, emotional and behavioral needs of their Individual Education Program (IEP). To achieve this, we offer a full continuum of service delivery options that run from full inclusion in regular education settings to services delivered within a special education setting.

During the 2006-07 school year, our Special Education program worked on the CIFM items requiring intervention and received a 100% compliance score from the Milwaukee Public Schools Special Education Department.  On all other items not requiring intervention we met a 95% or higher compliance.  We also added an additional state certified special education teacher to compliment our existing staff. We also designated a Special Services Administrator (SSA) to oversee the program including reviewing all special education activities to make sure they maintain compliance with state and federal regulations.
WCA currently serves 30 special education students with 14 identified as Specific Learning Disability, 12 identified as Other Health Impaired; one student identified as Cognitively Disabled and one student with a duel identification of Other Health Impaired and Specific Learning Disability.  Our small school size (250-300 students) allows all staff to work cooperatively to meet IEP guidelines.

WCA employs two full time state certified Special Education Teachers with one acting as Department Head, and one full time state certified School Social Worker.  The primary responsibilities of the Special Education Department Head is to write IEPs, transition plans and a Summary of Performance (SoP) for graduating Seniors annually and insure Special Education programming is carried out in accordance with state and federal guidelines.  The Department Head provides one to one and small group instruction and assistance to students daily in the Resource Room, meets with regular education instructors and communicates with parents and administrators.  The individual in the role of special education instructor is responsible for collaborating with regular education instructors to generate and support curriculum accommodations and modification, communicate with regular education teachers, parents and administrators daily and provide one to one and small group instruction and assistance in the special education Resource Room.  The role of the School Social worker is to meet with students individually and provide strategies to deal with emotional and behavioral issues, monitor attendance and truancy and conduct home visits.  

Within the continuum of services that WCA offers, for the students who are fully included, special education students participate in regular education classroom and curriculum full time with monitoring by special education instructor.  Special education instructors work collaboratively with regular education instructors to support IEP progress with inclusion practices and accommodations and modifications to general education curriculum as set forth in IEP goals.  The special education department works closely with faculty to insure curriculum is aligned with state standards and reflects IEP content and outcomes. Student goals are aligns with best practices for special education delivery and reflects the school’s overall philosophy of meeting the needs of individual students and providing services that lead to successful behavioral and academic outcomes for all students. 

For those students who require more intensive support the Resource Room provides students with access to the regular education curriculum, Fundamental and Life Skills classes and Independent Study.  The small group environment of the special education resource room allows students unable to experience success in a large classroom setting access to the regular education curriculum.  The special education instructor and regular education instructor teach the class cooperatively to the student. The regular education teacher grades students daily work and provides semester and quarter grades. The special education teacher instructs student in the resource room setting.  The student is able to attend class for pertinent lectures, speakers or movies. Next, WCA offers fundamental English and Math classes. These classes provide special education students with curriculum taught at a slower pace with text and materials individualized to meet the student’s academic needs. Our life skills program will concentrate on life skills, post adult and vocational needs to meet the needs of students identified as CD.  Finally, Students are provided with additional support including one to one assistance, organizational assistance, quiz and test preparation, and assistance with class work during school and in our after school tutoring program to build skills necessary to be successful in the regular education classroom. We have 31 high school IEP students and we do not have any middle school IEP student .
The Special Education Department works is part of WCA’s Collaborative Support Team (CST) that provides proactive interventions to any student experiencing difficulties at school by providing faculty support, guidance and interventions that are designed to meet the unique needs of the student.

Milwaukee Regional Science and Engineering Fair (MRSEF)


Wisconsin Career Academy has a mission of graduating students who will go on to institutions of higher learning in the areas of science, math, technology, and engineering, and land jobs in these high paying fields in Milwaukee. One of our key programs is the Milwaukee Regional Science and Engineering Fair (MRSEF).

WCA organized the MRSEF several years ago to help close the achievement gap and provide a new vehicle that would give students throughout our region ‘hands on’ experience in science and engineering. Many leaders in our community believe that the MRSEF serves as a bridge for students to make contacts during competitions with professors at Milwaukee area institutions of higher learning that could lead to scholarships in science and engineering.

In the past, MRSEF has received a dissemination grant of up to $150,000 from the Department of Public Instruction. It allowed WCA to be able to expand development of young scientists and engineers by providing schools in Milwaukee free booklets, DVD’s, and science modules to help students prepare projects for science fairs, and help schools put on science fairs.  In 2005, one of our ninth grade WCA students took the top award at MRSEF and went on to place second in the International Environmental Project Olympiad in Istanbul, Turkey.  This is an example of how MRSEF encourages students to do their best in science and math.
Milwaukee Regional Art Fair (MRAF)


Originally called the Wisconsin Career Academy Art Fair, it was recently changed to MRAF to open its doors to every student in Milwaukee County. Started in 2004, WCA invited hundreds of schools in the Greater Milwaukee Area to participate or view the displays. MRAF promotes art in the Greater Milwaukee Area.

The Milwaukee Regional Art Fair (MRAF) is founded on the belief that students deserve the opportunity to create and communicate their ideas through art.  Part of the artistic process is public display of one’s work, and MRAF provides that opportunity.  Students and teachers submit works to the preliminary judging stage, from which the final show is selected.  Each participating school or institution sends one representative juror to the preliminary stage.  During the preliminary process jurors select the best work in four separate categories: design and photography, 2-dimensional, 3-dimensional, and mixed and experimental mediums.  Final selections will be displayed in the Milwaukee Regional Art Fair, and an independent juror will determine prizes for each category.  

MRAF recognizes the importance of publicly displaying student art, as it provides an opportunity for students and teachers to gain recognition for their dedication, allows the public to witness the impressive art being created in schools, and builds confidence and character in young artists.  Student voices need to be heard, and their art needs to be shown.  Although there are many art competitions in the Milwaukee area, none serve all the students in grades 5-12 in our Greater Milwaukee school systems.  That is why Wisconsin Career Academy is re-establishing an art fair for students in grades 5-12 throughout Greater Milwaukee.  Interested students will have many opportunities made available to them through the website at www.wiscca.org, where they can click on to MRAF for more information and application forms.

Previously displayed at General Mitchell International Airport, in May of 2007 we collaborated with the University of Wisconsin-Milwaukee.  The artwork remained on display at the UW-M Fine Arts building for an additional four weeks.  Hundreds of people viewed the impressive work of area high school students from Milwaukee county.  

 Section 3: Needs Assessment Data and Narrative and Summary Charts

Reading Needs Assessment
	Academic Trend Indicators - Click on a trend indicator icon to select, then copy and paste in trend row for each grade level

	Trend up: Higher proficiency each year
	Bouncing up: Some movement lower, latest results above baseline year
	Level: Latest results match baseline year
	Bouncing: No consistent pattern of results
	Bouncing down: Some movement higher, latest results below baseline year
	Trend down: Lower proficiency each year
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	WKCE-CRT Reading Summary Chart  
Data Source: MPS Report Card (03-04 to 05-06) and ORS (06-07)

	Reading % Proficient
	Grade 6
	Grade 7
	Grade 8
	Grade 9
	Grade 10

	
	State
	MPS
	School
	State
	MPS
	School
	State
	MPS
	School
	State
	MPS
	School
	State
	MPS
	School

	06-07
	84
	61
	67
	84
	56
	54
	83
	61
	43
	NA
	Na
	NA
	74
	38
	46

	05-06
	83
	57
	56
	84
	59
	48
	84
	58
	59
	NA
	40
	62
	74
	41
	53

	04-05
	NA
	51
	31
	NA
	60
	50
	85
	59
	65
	NA
	41
	51
	74
	45
	54

	03-04
	NA
	65
	75
	NA
	52
	56
	79
	52
	60
	NA
	40
	71
	69
	36
	58

	WKCE / Terra Nova Trend
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	Value Added Trend
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1. Describe your school’s overall trend in reading over time in terms of proficient and not proficient students.
	WCA’s trend shows an improvement in reading proficiency scores for 6, 7 and grade 9 but a decline in grades 8 and 10.  


2. How does your school’s performance compare to the district and the state?
	In 2005-06, WCA’s reading proficiency scores were above MPS levels in grade 8, 9 and 10; however we were lower for grades 6 and 7.  In 2006 -07, WCA’s reading proficiency scores were below MPS levels in grade 8. The current MPS and state scores for 2007-08 are not available for comparison at this time.


3. Where do you see achievement gaps?  Are there student groups that have significantly lower performance? 

	Middle school transfer students into WCA demonstrate significantly below proficiency when they arrive.  The learning curve for these students has been 1-2 years depending upon their needs and proficiency differential. Tracking individual student scores shows that over time, these students increase to at or above MPS proficiency standards usually by 10th grade.  WCA is bridging the proficiency gap. 


4. What does your school-level value added data say about student growth?  What does your grade-level value added data say about student growth?  Which grades, if any, are experiencing lower than average growth?

	As stated above, our value-added data based upon individualized tracking demonstrates a growth in proficiency over time.  While not always meeting MPS standards, the data implies a trend of significant improvement in all grades except 8 and 9.  However, the data is incomplete as we still do not have the current MPS and state scores for comparison.


5. Identify your reading urgent fact.

	WCA’s grade 7 and 9 reading proficiency skills are declining. (Scores are reflected in the following grade’s test scores)


	Standards Performance Summary Chart –Data Source: ORS (06-07)

	Reading Objectives % Items Correct
	Determines Meaning
	Understands Text
	Analyzes Text
	Evaluates/Extends Text

	
	State 
	District
	School
	State 
	District
	School
	State 
	District
	School
	State 
	District
	School

	Grade 6
	70.4
	55.7
	62.5
	73.7
	61.1
	65
	60.9
	48.9
	52
	62.0
	48.8
	52

	Grade 7
	65.9
	51.6
	50.6
	69.5
	54.9
	52.5
	60.0
	44.7
	42.5
	57.9
	43.8
	41.7

	Grade 8
	72.2
	57.9
	50.7
	71.4
	58.3
	48.3
	58.7
	45.8
	39.2
	65.8
	52.6
	45.2

	Grade 10
	73.2
	55.5
	59.4
	65.7
	49.5
	49.9
	62.3
	47.0
	49.3
	65.0
	48.0
	50.9


6. Identify the strengths and weaknesses you see across grade levels in reading objectives as compared to the state and the district. 

	The data does not reflect the actual issues at WCA.  Our 6th grade and 7th grade consisted of just 3 students; therefore the data could be tainted by one student’s score.  The 8-10th grade data is a better reflection of our school’s reading objectives.  Students in our 8th grade tested lower than MPS, but as has been the case in our history, they test higher by 10th grade.  This learning curve is reflective of the significant proficiency gap from transfer students into our 8th and 9th grade.  Our 9th and 10th grade are our largest populous and we see a significant transfer of lower proficiency students from other schools.  Through our concentration upon reading and writing basic s, we show that our students improve significantly by the second month of 10th grade. 


7. Analyze additional reading information collected at your school (e.g. local assessments, learning walk data, and Instructional Practices Survey). What you are doing or not doing that might be contributing to student achievement results (address achievement gaps, if any)?
	WCA’s English department assessment of our pre and post internal TerraNova testing shows that a minimum of an 80% of our students improved in reading proficiency over the year. This does not mean they are “proficient” based upon the WKCE; rather, due to the extreme low initial proficiency levels of many of our transfer students, the TerraNova scores show a value-added improvement which meets or surpasses MPS scores at about the 10th grade. WCA also uses the Instructional Practices Survey assessment on a quarterly basis and have found that the English department ranked highest for student engagement.  This is especially true in our 8-10th grade experience.   WCA desires to employ additional learning tools and teacher instructional methods to fully engage our students in all subject areas. Currently we do not offer an independent standardized reading assessment; however, WCA is considering assessing reading grade level assessment using Dible, Star or “on the Mark” reading tests. WCA currently uses pre and post TeraNova testing (September/May) and also participates in a Benchmark Assessment Test each quarter.


a. Why are students performing as they are in the area you identified as a weakness?
	Middle school transfer students into WCA demonstrate significantly below proficiency when they arrive.  The learning curve for these students has been 1-2 years depending upon their needs and proficiency differential. Tracking individual student scores shows that over time, these students increase to at or above MPS proficiency standards usually by 10th grade.  WCA is bridging the proficiency gap.


b. How and where are teachers currently addressing this area?

	We increased our English curriculum from 5 hours per week to 8 in the middle school to decrease the proficiency gap of our transfer students. We also offered mentoring before and after school in all content areas to assist students struggling with reading and comprehension.


c. What additional ways and places could you address this area in your instruction?

	An individual assessment of each child’s learning modality (auditory, visual, kinesthetic, multi-sensory) and additional one-on-one mentoring experiences (student help days, computer assisted instruction, etc.)


d. How will students demonstrate proficiency in this area?

	By being able to read at least at the student’s grade level. This assessment will be determined through improved unit scores, teacher feedback, interim progress reports, pre and post internal TerraNova scores (September / May), standardized test scores (WKCE), and Dible, “On the Mark”  and/or Star reading assessments done multiple times during the school year.  We also give the Benchmark Assessment Test once per quarter to assess their English and math proficiency progress.


Math Needs Assessment
	Academic Trend Indicators - Click on a trend indicator icon to select, then copy and paste in trend row for each grade level

	Trend up: Higher proficiency each year
	Bouncing up: Some movement lower, latest results above baseline year
	Level: Latest results match baseline year
	Bouncing: No consistent pattern of results
	Bouncing down: Some movement higher, latest results below baseline year
	Trend down: Lower proficiency each year

	[image: image17.png]



	[image: image18.png]



	[image: image19.png]



	[image: image20.wmf]
	[image: image21.png]



	[image: image22.png]





	WKCE-CRT Math Summary Chart  
Data Source: MPS Report Card (03-04 to 05-06) and ORS (06-07)

	Math % Proficient
	Grade 6
	Grade 7
	Grade 8
	Grade 9
	Grade 10

	
	State
	MPS
	School
	State
	MPS
	School
	State
	MPS
	School
	State
	MPS
	School
	State
	MPS
	School

	06-07
	75
	39
	66
	78
	43
	67
	74
	38
	43
	NA
	NA
	NA
	70
	28
	40

	05-06
	72
	38
	38
	73
	37
	34
	73
	37
	41
	NA
	29
	72
	70
	31
	55

	04-05
	NA
	39
	18
	NA
	38
	45
	73
	36
	53
	NA
	30
	49
	72
	31
	22

	03-04
	NA
	38
	42
	NA
	39
	58
	65
	29
	35
	NA
	29
	39
	69
	29
	50

	WKCE / Terra Nova Trend
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	Value Added Trend
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1. Describe your school’s overall trend in math over time in terms of proficient and not proficient students.

	Based upon the WKCE scores, WCA is improving significantly on all grade levels in math; however, we have had a lesser improvement in grade 8. There is only a slight decline in value added for grade10.


2. How does your school’s performance compare to the district and the state?

	WCA is improving on all grade levels according to the WKCE comparison with MPS but is significantly lower than the state average.  


3. Where do you see achievement gaps?  Are there student groups that have significantly lower performance? 

	WCA has surpassed both state and MPS scores within the Hispanic and white student populous.  Our African American students score slightly below MPS and significantly below state scores.  Newly transferred students into our school usually have a proficiency differential and require 1-2 years to catch-up.


4. What does your school-level value added data say about student growth?  What does your grade-level value added data say about student growth?  Which grades, if any, are experiencing lower than average growth?

	Our value added trends reflect a slight decline in grade 10 and a positive reversal in grades 7 and 8.  Grades 6 and 9 continue to grow steadily.


5. Identify your math urgent fact.

	Grade 9 math skills are declining. (Scores are reflected in the following grade’s test scores)


	Standards Performance Summary Chart – Data Source: ORS (06-07)

	Math Objectives - % Items Correct
	Mathematical Processes
	Number Operations
	Geometry
	Measurement
	Statistics and Probability
	Algebraic Relationships

	
	State
	District
	School
	State
	District
	School
	State
	District
	School
	State
	District
	School
	State
	District
	School
	State
	District
	School

	Grade 6
	43.5
	23.8
	29
	65.9
	47.9
	62.7
	73.6
	59.4
	52.7
	59.3
	42.1
	42.3
	62.8
	44.0
	45
	71.8
	54.3
	68

	Grade 7
	46.9
	28.2
	30.9
	63.7
	47.2
	50.7
	60.7
	45.0
	48.2
	52.5
	36.9
	42.9
	66.1
	48.4
	55.1
	81.3
	67.3
	75

	Grade 8
	56.0
	34.9
	27.9
	49.3
	33.8
	32.8
	53.4
	36.8
	35
	52.6
	39.8
	39.8
	56.6
	40.9
	38.7
	75.9
	62.1
	60.3

	Grade 10
	41.7
	42.8
	46.5
	68.8
	49.9
	55.3
	53.3
	34.0
	37.3
	55.8
	34.5
	37
	61.0
	44.0
	47
	58.3
	39.1
	43.8


6. Identify the strengths and weaknesses you see across grade levels in math objectives? 

	Strengths are in 6th grade number operations and algebraic relationships; our 6th grade weakness is specifically geometry.  In 7th grade, we have surpassed MPS but need improvement mathematical process. Our grade 8 scores except for one are all below MPS scores and significantly below state averages. WCA’s 10th grade scores are all above MPS scores.


7. Analyze additional math information collected at your school (e.g. local assessments, learning walk data, and Instructional Practices Survey). What you are doing or not doing that might be contributing to student achievement results (address achievement gaps, if any)?

	WCA’s math department assessment of our pre and post internal TerraNova testing shows that a minimum of an 80% of our students improved in math proficiency over the year. This does not mean they are “proficient” based upon the WKCE; rather, due to the extreme low initial proficiency levels of many of our transfer students, the TerraNova scores show a value-added improvement which meets or surpasses MPS scores at about the 10th grade.  WCA uses the Instructional Practices Survey assessment on a quarterly basis and is seeking to improve student engagement within all subject areas, including mathematics.


a. Why are students performing as they are in the area you identified as a weakness?

	Middle school transfer students into WCA demonstrate significantly below proficiency when they arrive.  The learning curve for these students has been 1-2 years depending upon their needs and proficiency differential. Tracking individual student scores shows that over time, these students increase to at or above MPS proficiency standards if they continue to attend WCA.  These results are most noticeable by 10th grade.  WCA is bridging the proficiency gap.
	


b. How and where are teachers currently addressing this area?
	Teachers are required to offer before and after school regularly scheduled mentoring times in order to help struggling math students. 


c. What additional ways and places could you address this area in your instruction?

	An individual assessment of each child’s learning modality (auditory, visual, kinesthetic, multi-sensory) and additional one-on-one mentoring experiences (student help days, computer assisted instruction, etc.)


d. How will students demonstrate proficiency in this area?

	Proficiency will be determined through improved unit scores, teacher feedback, interim progress reports, pre and post internal TerraNova scores (September / May), standardized test scores (WKCE), and Dible, “On the Mark”  and/or Star reading assessments done multiple times during the school year.  We also give the Benchmark Assessment Test once per quarter to assess their English and math proficiency progress.


Writing Needs Assessment
	Writing Performance Summary Chart - Data source (grades 3, 5, 7): MPS report card in 04-05 or before. Writing results in 05-06 were disseminated to schools but not reported in the report card.  Schools scored and maintained results locally beginning in 06-07.Data source (grades 4, 8, 10): Online Reporting System (ORS)/Turnleaf.  Composition (Comp) score based 0-6 rubric, Convention (Conv) score based on 0-3 rubric. Higher scores indicate better performance.

	Writing Data
	Grade 7

% Proficient*
	Grade 8 Rubric Scores**
	Grade 10 Rubric Scores**

	
	
	
	Comp
	Conv
	
	Comp
	Conv

	06-07
	School
	67
	WKCE
	2.7
	1.9
	WKCE
	2.4
	1.9

	05-06
	MPS
	7
	WKCE
	2.6
	2.0
	WKCE
	3.0
	1.9

	04-05
	MPS
	NA
	WKCE
	3.1
	2.0
	WKCE
	2.7
	2.0

	03-04
	MPS
	NA
	WKCE
	NA
	NA
	WKCE
	NA
	NA


1. Identify your writing urgent fact.

	Our 7th and 9th grade writing skills are below state and district standards and have declined over the last three years. (Scores are reflected in the following grade’s test scores)


2. Analyze additional writing information collected at your school (e.g. local assessments, learning walk data, and Instructional Practices Survey). What you are doing or not doing that might be contributing to student achievement results (address achievement gaps, if any)?
	While our scores increased in composition in 8th grade remained the same in conventions in 10th grade, they still reflect poor performance overall in writing proficiency.


a. Why are students performing as they are in writing?

	Middle school transfer students into WCA demonstrate significantly below proficiency when they arrive.  The learning curve for these students has been 1-2 years depending upon their needs and proficiency differential. Tracking individual student scores shows that over time, these students increase to at or above MPS proficiency standards if they continue to attend WCA.  Writing is more difficult than math facts as it closely relates to the student’s communication skills.  Our transfer students have difficulty differentiating between standardized English composition skills and the colloquial language used at home or in their neighborhood.  This change become more reflective as they approach their upper years in high school.   It requires a retraining in grammar, sentence and vocabulary skills.


b. How and where in your instruction are you currently addressing writing?

	While an emphasis is in the Language Arts / English curriculum, it is required in all core courses.  Writing is an inter-departmental necessity.  Teachers use their own rubrics to assess writing skills in courses other than English based. 


c. What additional ways and places could you address writing in your instruction?

	A stronger emphasis on 6+1 traits writing, grammar, sentence structure, vocabulary and rhetorical writing skills.  WCA needs to get back to “basics” and not place as strong an emphasis on literature content.


d. How will students demonstrate proficiency in writing?

	A 6+1 writing rubrics assessment at least twice a year; a writing portfolio for each student in the middle school.


Creating Safe and Consistent Learning Opportunities 

Insert 05-06 suspension data table from the 06-07 Reviewed Ed plan that is posted on the MPS Portal here:
	2005-2006 Suspension Data - School and District, SEN and Non-SEN

	School
	Total Students Enrolled
	School % SEN / Non-SEN
	School # of Suspensions
	School # Students Suspended
	School Average # of Suspensions per All Enrolled
	MPS District Average Suspensions per Students Suspended
	School Average # of Suspensions per Students Suspended
	School % of all Students Suspended
	MPS Difference: SEN to Non-SEN Suspensions
	School Difference: SEN to Non-SEN Suspensions
	 # IDEA Suspensions
	IDEA Suspensions as % of all SEN Suspensions

	All Students
	327
	
	851
	218
	2.60
	0.26
	3.90
	66.7%
	17%
	32.5%
	1
	3.7%

	SEN Students
	28
	9%
	98
	27
	3.5
	0.40
	3.62
	96.4%
	
	
	
	

	Non SEN Students
	299
	91%
	753
	191
	2.51
	0.23
	3.94
	63.9%
	
	
	
	

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	2005-2006 Suspension Data - Types of Suspensions by Percent- School and District

	 
	Total # of Suspensions
	% Violation of School Rules
	% Assault and Endangering Behavior
	% Weapons
	% Alcohol and Drugs

	All Students
	851
	91
	8
	0.0
	0.0

	SEN Students
	98
	89
	11
	0.0
	0.0

	Non-SEN Students
	753
	92
	8
	0.0
	0.0

	MPS District (All Students)
	17757
	80%
	18%
	1%
	1%


	SEN Suspension Status
	Yes-No

	1. Does our school Special Education Need (SEN) suspension rate exceed our non SEN rate? (Answer is yes if cell labeled “School Difference: SEN to Non-SEN Suspensions” number is greater than zero in MPS suspension data table.) If yes, address disparity with SMART goal strategy.
	YES

	2. Did our school have IDEA suspensions? (Answer is yes if cell labeled “# IDEA Suspensions “is greater than zero in MPS suspension data table. This number is generated by counts of days of missed school possible based upon information entered into ESIS.) If yes, address situation with SMART goal strategy.
	YES

	3. Is the suspension percentage for violation of school rules substantially greater than the combined percentages of Assault, Weapons, and Alcohol and Other Drugs (AOD)?
	YES


	Climate Survey Key Areas by Different Responders Summary Chart 

Data Source: Climate Survey (06-07)

	Key Area Mean Score
	Environment
	Rigor
	Safety
	Governance

	
	School
	District
	School
	District
	School
	District
	School
	District

	Teacher / Staff
	3.3
	3.1
	3.2
	3.0
	3.2
	3.0
	3.2
	3.0

	Elem / Middle Students
	2.9
	2.9
	3.1
	3.2
	2.8
	2.9
	2.8
	2.7

	High School Students
	2.8
	2.7
	2.9
	2.9
	2.8
	2.6
	2.7
	2.6

	Parents
	3.4
	3.3
	3.5
	3.3
	3.3
	3.2
	3.4
	3.2


4. Identify your school climate urgent facts using suspension information and School Climate Survey data.
	The rigor of middle school and high school students is at or below MPS; safety for middle school is below; suspension rate needs to continue to decline especially with SEN students. [NOT REFLECTED IN ABOVE DATA: Our suspension rate has decreased greatly since the 05-06 school year and our percentage of SEN to Non-SEN students is currently more inline with district and state standards.] 


5. Which School Climate Survey Key Area emerges as a school strength? Which emerges as a school weakness? How do your Key Area Mean Scores differ from the district’s? Do you have Key Area Mean Score gaps between constituent groups? 
	WCA ranks high among parents, staff and high school students in all categories (environment, rigor, safety and governance) and probably our greatest strength is the use of alternative discipline consequences WCA instituted to combat last year’s run-away suspension rate. Our suspension rate went from over 800 to about 100 this year.


6. What do you do that might contribute to these perceptions?

	The suspension rate decreased dramatically predominately due to new leadership in the area of Dean of Students, the addition of the Alternative Learning Center, better collaboration and communication with staff and the special education department, education of rules to the teachers and students (special assembly and faculty meetings) and a more reasonable  and consistent sequence of consequences.


7. What could you do that might improve the climate for learning in your school?

	Our greatest number of suspensions occurred in the middle school through 9th grade.  This is the same grades which ranked WCA as low in rigor and safety.  This middle school students need to be better orientated to the rules, policies, procedures and consequences at the start of the school year.  A mentor student and/or teacher could be assigned to new students (any grade) to help them make the adjustments to a new school.   WCA is investigating a possible character development program for all new students which would emphasize anger management and conflict resolution, respect, bullying and peacemaking strategies, gender relationships, and self concept.  Finally, our social worker will continue our emphasis on weekly group sessions for students with anger management issues, dysfunctional families, behavioral  issues, and new-mothers.


Family and Community Involvement  

	Academic Trend Indicators - Click on a trend indicator icon to select, then copy and paste in trend row for each grade level

	Trend up: Higher proficiency each year
	Bouncing up: Some movement lower, latest results above baseline year
	Level: Latest results match baseline year
	Bouncing: No consistent pattern of results
	Bouncing down: Some movement higher, latest results below baseline year
	Trend down: Lower proficiency each year
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	Climate Survey Family Involvement Standards Summary 
Data Source: School Climate Survey PISA Questions

	Parents and Staff 
% agree plus 
% strongly agree
	Communicating
	Parenting
	Student Learning
	Volunteering
	School Decision-Making and Advocacy
	Collaborating with Community

	
	Parent
	Staff
	Parent
	Staff
	Parent
	Staff
	Parent
	Staff
	Parent
	Staff
	Parent
	Staff

	06-07
	94.2
	84.2
	88.3
	57.9
	94.1
	62.4
	82.4
	43.2
	82.3
	68.4
	76.5
	68.4

	05-06
	82.1
	92
	77
	84
	76.7
	80
	79.5
	84
	89.8
	88
	79.5
	88

	04-05
	100
	100
	100
	100
	100
	100
	100
	100
	100
	100
	100
	93.3

	Trend
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1. What is the trend? How did you contribute to the trend?

	WCA has reflected negatively on all 06-07 categories; however, this can be attributed to a single teacher entry.  The percentages are still in acceptable percentages for communicating and parenting.  Parent percentages are increasing in communicating, parenting, student learning, and volunteering.  WCA needs to concentrate on better parent/teacher participation in the survey to make the results more credible.  


2. Identify your Family and Community Involvement urgent fact using School Climate Survey data and any local data (from Family Involvement Tools, for example).
	WCA needs to get more family involvement in the education process and WCA needs to do a better job of informing and equipping staff for family involvement.


3. On which parent involvement standard did your activities focus?
	Student learning (parent conferences, PTA  meetings, parent recognition dinner); collaborating with community (through the science and art fairs; Saturday science programs)


4. Analyze the effectiveness of strategies/activities to involve families and the community in the promotion of academic achievement and other SMART goals.
	WCA needs to do a more deliberate job at equipping teachers and parents in getting families more involved in their students’ learning.  WCA offered four parent conferences this year – over two days each, to allow parents the opportunity to meet with their children’s teachers face-to-face.  The teachers were also instructed to make contact home with each of their students at least one a year. They were also instructed to share not just “issues,” but to also praise the student via a phone call, e-mail, or note as often as possible.


5. What strengths and weaknesses did you see in the implementation of parent involvement strategies? 
	Our recognition dinner was very successful and offered the opportunity for parents to express their gratitude for the school and the staff.  It also offered our school to approach the teaching of their children as a “team effort.”  The PTA meetings coordinated by our guidance department offered a variety of topics for families including one on internet issues for parents. PTA program is available for the parents of regular ed. and special ed. students. Special ed. And regular ed. teachers regularly contact the parents of IEP students and inform them about the students’ progress. Our IEP students’ parents generally attend annual IEP review meetings. 


6. What could you do that might improve family involvement and community engagement in your school?
	A community culture fair is being considered for the 07-08 school year in order to engage the families into the school environment and make WCA more accessible to our students’ families and their communities.  A culture committee is being added to our faculty committees in an effort to engage our teachers into the culture of their students and in the end enhance their student’s learning experience.


Ed Plan Results Summary
	05-06 SMART Goals
	Goal Met: Yes or No?

	Core 1
	A. In 04-05, 53 % of 8th grade students scored proficient or above on the WKCE math test. This was a successful increase of 19% from the previous year. By June 2006, WCA will maintain that percentage, if not increase it.  

B. By June 2006, the percentage of the students scoring proficient and above is expected to increase from 23% to 30% in 10th grade WKCE math.
	A.  No
B. Yes

	Core 2
	By June 2006, WCA will work to reduce the number of discipline referrals and suspensions by 10%.
	No

	Core 3
	A. In 04-05, 65 % of 8th grade students scored proficient or above on the WKCE Reading Test. This was a successful increase of 5% from the previous year. By June 2006, WCA will maintain that percentage, if not increase it.  

B. By June 2006, the percentage of the students scoring proficient and above is expected to increase from 43% to 48% in 10th grade WKCE Reading
	A. No
B. Yes

	Core 4
	A. By June 2006, the percentage of the students scoring proficient or above is expected to increase from 33% to 38% in 8th grade WKCE Language Arts. 

B. By June 2006, the percentage of the students scoring proficient or above is expected to increase from 33% to 38% in 8th grade WKCE Language Arts
	A. No
B. Yes

	Family & Community
	By June 2006, WCA will try to have at least 40% of its parents actively involved through a number of activities offered at the school. For example they can involve in “Parents Teachers” program where we encourage our parents to come to class and assist our teachers, in the curriculum areas where they feel most comfortable, or help organize our “School Science and Art Fairs”. We are expecting most of our parents to attend at least one activity once a semester.
	Yes


	06-07 SMART Goals
	Evidence of Progress from Local Assessments and Data 
	Progress: 
Yes or No?

	Core 1
	Mathematics: By June 2007 the percentage of 8th grade students scoring proficient or advanced in math will increase by 6-percentage point from 41% to 47% as measured by the WKCE-CRT.
	While there was a 3% increase in 8th grade math scores, we did not meet the 47% goal we set for ourselves.
WCA math department analyzes that this decrease results from the following reasons

· Some of the 8th graders came to our school in 2006-2007 education year and their math level was two to three grade levels behind in math and we could not fill this gap in the first two months. 

· The students needed more time for individualized and intensive tutoring during the first two months of school.  Many students were unable to stay after school due to the bussing service.

· Students were not given enough number of mock tests that would help them be familiar with testing.


	No

	Core 2
	Reading: By June 2007 the percentage of 8th grade students scoring proficient or advanced in reading will increase by 3-percentage point from 59 to 62% as measured by the WKCE-CRT.
	The 8th grade scores went down 16% from the previous year. Some of the reasons this may have happened are: 
· A number of the students entering WCA for the first time were one to two grade levels behind in the basic skills of reading.    

· The students needed more time for individualized and intensive tutoring during the first two months of school.  Many students were unable to stay after school due to the bussing service.

· Students were not given enough number of mock tests that would help them be familiar with testing.

The following suggestions were compiled from the English Department and should strengthen the 8th grade test scores if implemented.

· Tutoring should be mandatory for targeted groups.  

· School-wide “mock exams” should be conducted four times a year, one for each quarter.  Students should be tested from core subjects and results could be analyzed for weaknesses so that the individual teachers could focus on those areas that need strengthening.

· School-wide contests and incentives in the crucial period of the fall would also promote motivation and excitement among the students about the upcoming tests.  The importance of the tests needs to be stressed in creative and consistent ways.

· Adoption of a variety of new reading books is required for English Department

· Assignment of frequent reading assignments and the weekly assessments for understanding.
· Students will be taught test taking strategies, effective time usage during tests, and tips on how to interpret visual documents.
	No

	Core 3
	Language Arts: By June 2007 the percentage of 8th grade students scoring proficient or advanced in language arts will increase by 11-percentage points from 27 to 38 as measured by the WKCE-CRT.
	Our language arts scores declined 13% from 27% proficiency in 05-06 to just 14% proficiency in 06-07.  

· A number of the students entering WCA for the first time were one to two grade levels behind in the basic skills of reading and writing.  They struggled with essay writing and editing.  

· The students needed more time for individualized and intensive tutoring during the first two months of school.  The school day’s structure didn’t allow for this extra service and many students were unable to stay after school due to the bussing service.

· Another significant reason for the decline in test scores is the mobility of the students.  There are students who attended many different schools over just a few years and this affects learning.  Some students lack parental support and an atmosphere at home conducive to studying.

The following suggestions were compiled from the English Department and should strengthen the test scores if implemented.

· Tutoring should be mandatory.  The allotted study hall time could be used for this purpose.  

· The mobility of students should be tracked so that an accurate picture could be made of the test results.  In this regard, TerraNova pre and post testing of each class could be analyzed.

· School-wide “mock exams” should be conducted four times a year, one for each quarter.  Students should be tested from core subjects, and results could be analyzed for weaknesses so that the individual teachers could focus on those areas that need strengthening.

· A greater emphasis on writing and editing skills should be stressed in the beginning of the school year.  Two practical ways in which this could be implemented is assigning weekly essays and requiring every teacher to include the Six Traits of Writing in his/her curriculum.  More “across the curriculum” writing skills would help the students become more accurate and consistent in their writing.

· School-wide contests and incentives in the crucial period of the fall would also promote motivation and excitement among the students about the upcoming tests.  The importance of the tests needs to be stressed in creative and consistent ways. 

· Students will be taught test taking strategies, effective time usage during tests, and tips on how to interpret visual documents. 

· Adoption of new text books is required for English Department 

· Students will practice their writing skills on computers. Lab hours will be provided to the English Department for this purpose.


	No

	Family & Community
	Family & Community involvement; Parent involvement: By June 2007, WCA will try to have at least 40% of its parents actively involved though a number of activities offered
	We had approximately 40% of parents involved in different activities at school.  We tried a variety of activities to get our parents involved, such as visiting the parents at home, organizing Parent Nights at school with guest speakers, and arranging different activities, such as the science fair, poetry slam, and multiple fundraisers to encourage parent involvement. We also had several sports activities (volleyball / basketball), a parents only recognition dinner, and our first annual art fair. However, many parents said that because of work or transportation issues, they could not participate in the “Teacher Parents” program at school.  We continue to address this issue.


	Yes

	Alternatives to Suspension
	School Climate – Alternatives to Suspension: By November of 2007, the percentage of all students suspended at WCA will decrease by from 66.7% to approximately 23% and 96.4% to 40% for SEN students.


	Although we do not have the definite number for the 06-07 discipline referrals and suspensions, the number of suspensions decreased dramatically from the 860+ last year.  There were less than 100 suspensions in 06-07. This occurred fort he following reasons: 
1. Effective Grade Chair Meetings: At WCA there are grade level teams meetings administered by grade level chairs for every grade level on a weekly basis. Grade level meeting focuses on academic and behavior issues of students and improving communication with parents, and developing a plan for any students who fail to meet the academic expectations. Grade level teachers work together when organizing grade level parent meetings and activities.
2. Parent Teacher Conferences: WCA organized four-parent teacher conferences throughout the year. This contributed a lot to the teacher-parent communication which resulted in effective behavior and academic monitoring by the parents over their kids

3. The school provided classroom management seminars for teachers
4. The ALC: Alternative Learning Center, started in the second quarter, was highly successful as an alternative to standard out of school suspensions.  This unique classroom offered s fulltime mentoring teacher and all the homework assignments offered in the regular classroom without the social interaction of other students.  Students were designated to an ILP (Individualized Learning Pod), the equivalent of a office or study cubical.  While there, teachers brought the student’s homework which was then done in the ALC instead of the regular classroom.  Computers and teacher mentoring were made available to students during their ALC time.  Soft music is also played in the background during the student’s stay.  This alternative to the standard classroom was effective in curbing our large percentage of suspensions and maintained student’s homework as well (students seldom fell behind as was the case after our normal at home suspension).
5. There was more collaboration with the special education department AFTER the second quarter after the departure of the previous Dean of Students.  The current Dean worked closely with the department to offer alternative consequences to students with special needs.  The higher percentage of SEN students was caused during the 1st quarter only.  

6. Better communication with the staff and students improved the discipline structure of the school

· Staff: on discipline issues including notification of consequences 
· Staff and students: education (through assemblies and workshops) about school rules and policies.
	Yes

	06-07 Professional Development Strategies
	Evidence of Content Mastery/Change in Teacher Practice/Student Performance
	Progress: Yes or No?

	Provide mentors for Initial to Professional level of teacher license teachers; organize workshop for mentor teachers who will be cooperating with initial educators; assign new teachers to closely work with mentor teachers
	While we closely supervised our teachers and our department heads acted as a mentor to our new teachers, we did not offer a one-to-one mentor as we had set as our goal.  One reason is our lack of experienced teachers on staff.  At the time of development of the ed-plan, we had no idea who would be working for us as we were still in the midst of hiring staff.  This will always be an issue with the usual charter school turnover.
	No

	Provide training sessions for special education responsibilities of regular teaching faculty and administrators
	The special education department prepared an “IEP at glance” document for each teacher, met with the teacher individually to explain the document and student needs, coordinated a faculty meeting to explain the special education needs and how they will provide services for the teachers, and coordinated regularly with the administration and teachers throughout the year.
	Yes

	Provide training sessions for effective classroom management strategies, how to effectively work and communicate with parents;
	We offered three workshops on these topics taught by MTEK during the teacher orientation week.
	Yes

	Provide training for all faculty in the design of various approaches to student assessment, including traditional forms of testing, writing and using a variety of assessments and test questioning.
	We did not fully accomplish this goal.  Our intent was to have this workshop peer-taught by an experienced staff member and ten be discussed further in department meetings.  We intend to include this in the teacher orientation for this fall.
We did participate in the Instructional Practice Inventory Walk four times during the school year and had the chief evaluator, Jim Nowak, teach our teachers about the necessity for the active engagement of student learners.
	No

	Provide training for all faculty and administrators to make sure that:

1. They develop skills using current Microsoft and multimedia programs in hands-on activities.

2. They develop skills in using the Internet.

3. They utilize LCD projectors connected to Internet for online activities.

4. They know how to use computer lab for online testing and evaluation.

5. They are comfortable with school database and ESIS applications.
	As our full staff did not need to use ESIS on a regular basis, we had selective staff and teachers attend off-site training in specific ESIS needs according to their individualized responsibilities.  On-site, our guidance department taught our staff the proper input of grades and student comments.  We also trained our staff on the use of our internet firewall, e-mail software, and attendance program.  One of our computer labs was disassembled and the computers were placed into classrooms for computer aided instruction by teachers.  The English lab (which contained 6 computers from the original lab) was designated for writing assignments and research for the English department.  Two other fully functional computer labs are still being used by classrooms in the building.  Finally, LCD projectors were purchased for every department and staff was trained in the use of the equipment for movies and power point presentations.
	Yes


Optional Other School Based Needs Assessment Data

	CIFM Items Requiring Intervention
	Analysis of Effectiveness of Strategies

	
	The Special Education Supervisor (SES) worked with the school’s SSA, Building Coordinator Special Education Teachers and Diagnostic Teacher to ensure they understand how to maintain compliance with these requirements.

The Special Education Supervisor (SES) improved training of the school’s SSA, Building Coordinator Special Education Teachers and Diagnostic Teacher to ensure they understand how to maintain compliance with these requirements.

The Special Education Supervisor (SES) increased support to ensure compliance with these requirements was maintained.

 The SES trained all relevant staff in IEP paperwork procedures.
Procedures are in place to make sure records are received within five days. 

There may have been a greater influx of re-enrollees from Private and Parochial Schools that came in with out of date paper work. 

The Special Education Supervisor (SES) and the school SSA completed record review checklists on all IEP activities to make sure they were compliant.  If errors were found, provider was informed and the appropriate corrective actions were taken.

The effective strategies to achieve better compliance with checklist and non-checklist items for 2006-2007 are as follows:

· Increase in-house monitoring of IEP paperwork

· Hire a second full time special education teacher.

· In-service appropriate school personnel in MPS protocols for compliance issues 

· Attend mandatory MPS training seminars with ongoing follow-up for changes/revisions to policies and protocols.

· Expand resources and budget for special ed department

· In Servicing of designated staff on transition and carriers

· CST targeting not just academic supports but also social/emotional concerns    

	MPS CIFM #

	05-06
	06-07
	· 

	
	

	2
	100%
	MC
	

	8
	MC
	MC
	

	13
	100%
	MC
	

	14
	100%
	MC
	

	15
	83.33%
	100%
	

	20
	76.92%
	100%
	

	23
	86.67%
	100%
	

	27
	80%
	100%
	

	35
	76.92%
	  100%
	

	38
	0.00%
	  100%
	

	42
	100%
	100%
	

	44
	100%
	100%
	

	45
	100%
	100%
	

	55
	100%
	NA
	

	56
	MC
	MC
	

	60
	MC
	MC
	

	
	


Section 4: Core SMART Goal #1
	Goal Area
	SMART Goal (Specific, Measurable, Attainable, Relevant and Research Based and Time Bound)
	Goal Related Needs

	Reading
	By June 2008, the percentage of the students scoring proficient and above is expected to be no lower than that of the last year (43%) and increase from 43% to 50% in 8th grade WKCE Reading.

By June 2008, the percentage of the students scoring proficient and above is expected to increase from 46% to 50% in 10th grade WKCE Reading.
	We noticed a significant number of students are low-level readers.  However, previous remediation courses and tutoring have helped improve reading scores. We feel that we can improve reading scores all the more by implementing remediation classes for low level readers

	
	Urgent Fact
	WCA’s grade 7 and 9 reading proficiency skills are declining.
	


	Targeted Characteristic of the High Performing Urban Classroom

	High expectations based on learning targets: 
Teachers and students hold and communicate high expectations for complex student learning based on the MPS Learning Targets.


	Target Population/s
	Strategies
	Staff Responsible for Implementing Strategy
	Resources to Implement  Strategies
	FTE/

Funding & Funding  Source/s
	Formative Assessments to be used throughout the year
	Strategy Review Dates
	Results of Strategy

Review & Revisions

	English and Special Education Teachers
	· Purchase the Dibble or Star reading assessment software

· Train English and special education teachers on the Dibbles and/or Star reading assessment
· Differentiating instruction


	English and Special Education Department  Heads
	Project committee meetings; Department Meetings


	3

Local Funds


	Teacher Feedback
	Quarterly
	

	IEP Students


	· Differentiating instruction

· Individualized instruction from special ed staff

· Addressing Special Need Students

· Monitoring and adjusting


	Special Ed. Teachers

Regular Ed. Teachers 
	Department Meetings


	3

Local Funds


	Essays. Journals, Quizzes, Tests, Checklists 
Test Scores
Standardized Tests
Teacher Feedback


	Daily
September and May

Monthly


	

	All Students
	Assign frequent reading assignments and perform weekly assessments for understanding

Expand on many different teaching strategies
	English Teachers


	Teacher Resources

Handbooks


	3

Local Funds
	Test Scores

Teacher Feedback
	At the end of each quarter
	

	All Students
	Reading Skills Class
	Reading Teachers
	Department Meetings

Reading

Handbooks
	2

Local Funds
	Interim Progress Reports

Internal TerranNova

Scores

Standardized Test Scores


	At the end of each

quarter
	

	All Students
	Teach test taking skills, effective time usage during tests, and tips on how to interpret visual documents
	English Teachers
	Department Meetings

Testing Taking Strategies books for instructors and each student
	3

Local Funds
	Test Results

Teacher Feedback
	At the end of every semester
	

	All Parents
	Inform parents of reading expectations from their child’s grade level and how parents can get involved in students education.


	English Department Head

English Teachers
	Teachers’

Course Syllabi
	1

2

Local Funds
	Parent Feedback

Parent Teacher Conferences


	Every quarter


	

	All Students
	Sustained Silent Reading


	English Teachers


	Reading Books


	3

Title I
	Documentation of the number of the books read by students

Teacher Feedback
	Every

Quarter
	

	Parents
	· Inform parents of their child’s reading level through formal letter home and a parent meeting

· Offer a parent workshop on reading improvement strategies

· Direct parents to alternative reading improvement programs or summer / after school classes.
	English and Special Education Department  Heads; Guidance Department
	Project committee meetings; Department Meetings


	3

Local Funds
	Parent and teacher feedback;

Parent Survey

Yearend student test scores
	Quarterly
	


Section 4: Core SMART Goal #2
	Goal Area
	SMART Goal (Specific, Measurable, Attainable, Relevant and Research Based and Time Bound)
	Goal Related Needs

	Mathematics
	By June 2008, the percentage of the 10th grade students scoring proficient and above is expected to increase to 45% in 10h grade WKCE math.
	After increasing the number of math instructional hours to two hours per day (middle school), our test scores for both WKCE and Terra Nova have increased.  Hence, we need to continue the emphasis on math instruction on the middle school level and work on mentoring our 9th graders on the high school level. We offered an Algebra support class for students that have problems with basic algebra.

	
	Urgent Fact
	Grade 9 math skills are declining. (Scores are reflected in the following grade’s test scores)
	


	Targeted Characteristic of the High Performing Urban Classroom

	Strategic Instructional Choices: 
Teachers ensure that all students are meaningfully challenged. Teachers strategically select methods, differentiate instruction, and use technology to foster student learning.


	Target Population/s
	Strategies
	Staff Responsible for Implementing Strategy
	Resources to Implement  Strategies
	FTE/

Funding & Funding  Source/s
	Formative Assessments to be used throughout the year
	Strategy Review Dates
	Results of Strategy

Review & Revisions

	High School

Students


	Identify students for Algebra Support Class though previous year’s student grades, test data and teacher recommendation
	Math Department Head

Related Math Teacher

Guidance Counselor
	Report Cards

Math Department

Recommendation


	1

1

1

Local Funds
	Test Scores

Grades assigned

Teacher’s report to Dean of Academics
	At the end of each

quarter
	

	All students


	Allocate some math lab hours in computer labs or in resource lab

to enable students to take online practice tests and do math enrichment activities
	Math Department Head

Computer Department Head

Math Teachers
	Math Department Meetings
	1

1

3


	Test Results

Math Grades

Teacher Feedback
	At the end of each

quarter
	

	All Students


	Teach test taking skills, effective time usage during tests, and tips on how to interpret visual documents
	Math Teachers
	Math Department Meetings

Testing Taking Strategies books for instructors and each student
	4

Local Funds
	Test Results

Teacher Feedback
	At the end of each semester
	

	Special Education

Students
	Differentiate teaching according to student needs and levels. Also, assign homework accordingly
	Special Ed Teacher

Math Teachers
	Math Department Meetings

Differentiated Instruction Videos and books

IEP team meetings
	1

4

Local Funds


	Test Results

Teacher Feedback

Report Cards
	At the end of each quarter
	

	All Students
	Purchase math workbooks for every math student that contain practice questions

Create math practice tests compatible to standardized test questions


	Math Teachers
	Textbook Resources

Internet Math Resources
	4

Local Funds

Title I
	Test Results

Teacher Feedback
	At the end of each quarter
	

	All Students
	Assign “Bell Work” in the beginning of the class that will remind students of the previous subject materials taught. Choose “Bell Work” questions from the questions previously asked in the past standardized tests
	Math Teachers
	Textbook Resources

Sample Standardized Test Questions


	4

Local Funds

Title I
	Test Results

Math Grades

Teacher Feedback
	Daily
	

	All Parents
	Inform parents of math expectations from their child’s grade level and math tutoring schedules
	Math Department Head

Math Teachers
	Math Department Meetings

Mailing items
	1

3

Local Funds
	Parent Feedback

Parent Teacher Conferences
	At the end of each quarter
	

	All students
	Make tutoring available for all students that need it.


	Math Teachers
	Teacher Announcements
	4

Local Funds
	Interim Progress Report Cards

Teacher Feedback
	At the end of each quarter
	


Section 4: Core SMART Goal # 3
	Goal Area
	SMART Goal (Specific, Measurable, Attainable, Relevant and Research Based and Time Bound)
	Goal Related Needs

	Writing

	By June 2008, the percentage of 8th grade students scoring proficient and above is expected to increase from 33% to 38% in 8th grade WKCE Language Arts.

By June 2006, the percentage of the students scoring proficient and above is expected to increase from 41% to 44% in 10th grade WKCE Language Arts/English
	Since it is a subject that must be taken four years in high school, we offer more English electives than last year as well as a remedial English course.



	
	Urgent Fact
	Our 7th and 9th grade writing skills are below state and district standards and have declined over the last three years. (Scores are reflected in the following grade’s test scores)
	


	Targeted Characteristic of the High Performing Urban Classroom

	High expectations based on learning targets: 
Teachers and students hold and communicate high expectations for complex student learning based on the MPS Learning Targets.


	Target Population/s
	Strategies
	Staff Responsible for Implementing Strategy
	Resources to Implement  Strategies
	FTE/

Funding & Funding  Source/s
	Formative Assessments to be used throughout the year
	Strategy Review Dates
	Results of Strategy

Review & Revisions

	English Teachers
	Teach teachers the 6+1 writing process and how to apply it to their classroom lesson plans
	English Department Head
	Sally Ride Academy or other instruction facility
	3

Local Funds
	Test Scores

Teacher feedback
	At the end of the quarter
	

	All students
	Apply 6+1 writing techniques to all English courses; Emphasize at least one step in every unit and all steps by the end of the semester
	English Teachers

Department head
	Department Meetings

Weekly Lesson Plans
	3

Local Funds
	Test Scores

Teacher feedback
	At the end of the quarter
	

	All English Students
	Incorporate a “writing journal” in all non-elective English classes grades 6-10
	English Teachers
	Department Meetings

Weekly Lesson Plans
	3

Local Funds
	Test Scores

Teacher feedback
	At the end of the quarter
	

	All English Students
	Expand on many different teaching strategies
	English Teachers


	Teacher Resources

Handbooks


	3

Local Funds
	Test Scores

Teacher Feedback
	At the end of each quarter
	

	All English Students
	Organize school wide writing contests
	Department Head

English Teachers
	Department Meetings
	1

2

Local Funds


	Contest Results

Teacher Feedback
	Every

Semester
	

	IEP Students
	Provide extra tutoring for IEP students 
Goal setting

Use of technology
	Special Ed. Teachers
English Teachers
Guidance Counselor
	Class Resources

	3

Local Funds
	Progress Reports

Feedback to students and parents
Midterm and term grades
	At the end of each

quarter
	

	All English Students
	Improve skills in consulting dictionaries, thesauruses, handbooks, and grammar texts when choosing words, phrases, and expressions for use in written presentations
	Department Head

English Teachers


	Department Meetings
	1

2

Local Funds


	Contest Results

Teacher Feedback
	Every

Semester
	

	All English Students
	Explain how writers and speakers choose words and use figurative language such as similes, metaphors, personification, hyperbole, and allusion to achieve specific effects
	Department Head

English Teachers


	Department Meetings
	1

2

Local Funds


	Contest Results

Teacher Feedback
	Every

Semester
	

	All English Students
	Choosing words purposefully and evaluate the use of words in communications designed to inform, explain, and persuade and increase vocabulary by using ACT/SAT test words in vocabulary reviews in non-elective English courses in grades 6-10
	Department Head

English Teachers


	Department Meetings
	1

2

Local Funds


	Contest Results

Teacher Feedback
	Every

Semester
	


Section 5: Family and Community Involvement SMART Goal 

	Goal Area

(1 F&CI Standard)
	Family and Community Involvement SMART Goal (Specific, Measurable, Attainable, Relevant and Research Based and Time Bound)
	Goal Related Needs

	School Climate – Alternatives to Suspension
	By June of 2008, the percentage of all students suspended at WCA will be maintained at no more than 30% for non-SEN students and will decrease from 47% to 30% for SEN students.
	WCA is a 6-12 grade school that enrolls approximately 300 students and contains a diverse population of students.  Nearly 45% are African American, 34% Hispanic, 15% Caucasian and a smaller percentage of Mong, Asian, Middle Eastern, American Indian, Indian, and other ethnic backgrounds.  At times the school experiences issues relating to intolerance and disrespect displayed between peers due to culture, ethnicity, gang activity and environment. 

	
	Urgent Fact
	The perception of “rigor” by middle school and high school students is at or below MPS; the perception of “safety” by middle school is below MPS; suspension rate needs to continue to decline especially with SEN students.
	


	Targeted Characteristic of the High Performing Urban Classroom

	Partnerships with family and the community; Active Engagement of Student Learners – Teachers empower students to achieve at their highest levels. Teachers use in-depth knowledge of content areas and a literacy-based focus to facilitate students’ active engagement in learning.


	Target Population/s
	Strategies
	Staff Responsible for Implementing Strategy
	Resources to Implement  Strategies
	FTE/

Funding & Funding  Source/s
	Formative Assessments to be used throughout the year
	Strategy Review Dates
	Results of Strategy

Review & Revisions

	All Students
	1) Continue the implementation to an alternative to out-of-school suspensions -- the “Alternative Learning Center.” The ALC is an individualized mentoring center where students are tutored by a certified supervising teacher but work individually in ILP’s (Individual Learning Pods [cubicles]).


	Mr. Keman Principal
------

Mr. Dawursk, Asst. Principal /Dean of Students

----------

Mr. Hanson, ALC Supervisor

----------

All teachers


	Administrative Staff

-------

Teachers including Sp. Ed teachers

-------

ALC Supervisor


	Local   Funds
	Monthly monitoring of:

Suspensions and implementation of the ALC & --

ALC supervisor mentorship and alternative classroom management strategies


	Monthly
	

	
	2) The ALC supervisor will get the classroom homework from the regular classroom teachers the day prior and it will be made available to students in the ALC.  The ALC Supervisor will then help the students with their homework assignments. The purpose of the ALC is to segregate the students from the rest of the populous for behavioral reasons without having them miss school as per an out-of-school suspension.
	Mr. Keman Principal
----------

Mr. Dawursk, Asst. Principal /Dean of Students

----------

Mr. Hanson, ALC Supervisor

----------

All teachers
	Administration
-------

Teachers including Sp. Ed teachers

-------

ALC Supervisor
	Local   Funds
	Monthly monitoring of:

Suspensions and implementation of the ALC & --

ALC supervisor mentorship and alternative classroom management strategies
	Monthly
	

	All Students
	Continue to offer a “written” discipline essay and time-out process prior to detention and suspension; create alternative essay topics
	Mr. Keman, Principal

----------

Mr. Dawursk, Asst. Principal /Dean of Students

----------

Mr. Hanson, ALC Supervisor

----------

All teachers


	Administrative Staff

-------

Teachers including Sp. Ed teachers

-------

ALC Supervisor
	Local Funds
	Monthly monitoring of:

Suspensions and implementation of the ALC & --

ALC supervisor mentorship and alternative classroom management strategies


	Monthly
	

	All Students
	Offer the “Journey to a Hate-Free Millennium” program to the student body offered by the ARCH Youth Team; Develop an ongoing program / committee through student council on tolerance and cultural diversity.
	Mr. Dawursk, Asst. Principal /Dean of Students

--------

Dean Opicka

Social Studies Teacher
	Administrative Staff

--------

School Student Council
	Southern Poverty Law Center

Mix It Up grants
	Student / teacher Evaluation form after the program
	After the program

& the

Student Council

program monthly
	

	All Teachers
	In an effort to decrease referrals which can ultimately lead to suspensions, offer ongoing workshops in alternative classroom strategies for teachers


	Mr. Keman, Principal
	Administrative Staff

------

CESA

-----

Internal Incentive Workshops


	Local Funds
	Monthly monitoring of:  Referrals from teachers
	Monthly
	

	Attendance Staff
	Ensure that all suspension data is recorded properly and maintained in ESIS.
	Natalie Arndt, Social Worker

----------

Mr. Dawursk, Asst. Principal

---------

Mr. Hanson, ALC Supervisor


	MPS Trainings on ESIS
	Local Funds
	Monthly print-out of ESIS reports
	Monthly
	

	All Faculty
	Train staff to use a school data base for the input of referrals
	Mr. Dawursk, Asst. Principal
	Data Base
	Local Funds
	Monthly print-out of Database reports
	Monthly
	

	Special Education Students or

(SEN) Special Education Needs
	IEP At-a-Glance form sent out several times yearly to inform staff of effective strategies in place concerning the academic and behavior needs of student.

Provide after school tutoring to decrease acting out behavior due to academic frustration.


	Special Education Teachers, School Social Worker, Administration
	Special Education Teachers, School Social Worker, Administration
	Local Funds

IDEA Funds
	Track the number of Incident Referral forms from classroom teachers.
	Daily
	

	Special Education Students or

(SEN) Special Education Needs
	Teach problem solving and decision making skills through one to one counseling with School Social worker and Special Education Teachers.

Convene a team (i.e. parent, student, special education teacher, regular education teacher, administrator) to create, implement and review Behavior Intervention Plan that meets the unique needs of student.


	Special Education Teachers, School Social Worker, Administration
	Special Education Teachers, School Social Worker, Administration
	Local Funds

IDEA Funds
	Track the number of Incident Referral forms from classroom teachers.
	Daily
	

	Special Education Students or

(SEN) Special Education Needs
	Partner with family to create a system of communication between school and home.
	Special Education Teachers, School Social Worker, Administration
	Special Education Teachers, School Social Worker, Administration
	Local Funds

IDEA Funds
	Track the number of Incident Referral forms from classroom teachers.
	Daily
	

	Special Education Students or

(SEN) Special Education Needs
	Using the theory of Restorative Justice, students are guided through a process of identifying the negative behavior with an emphasis on repairing the harm caused.  The consequence requires that the student take steps to repair the negative situation. The student is given positive consequences to teach responsibility for their actions which allow the student to achieve self-discipline.
	Special Education Teachers, School Social Worker, Administration
	Special Education Teachers, School Social Worker, Administration
	Local Funds

IDEA Funds
	Track the number of Incident Referral forms from classroom teachers.
	Daily
	


Section 6: School-wide Professional Development Plan Summary 

	Professional Development Needs

	1. Continued Special Education compliance or quality related needs

	2. Classroom Management Strategies

	3. Alternate assessment strategies

	4. Effective Teaching Strategies

	5. Continue and retrain new staff in effective use of technology in classroom

	6. PI 34 related teacher or administrator needs

	7. ESIS database training


	Target Population
	Embedded PD Strategies
	PI-34
	Resources Needed for PD
	Desired PD Participant Outcomes
	Evaluation Method 
(Inc. dates)
	Revisions to Strategies

	All faculty and administrators
	Provide training sessions for special education responsibilities of regular teaching faculty and administrators
	2

3
	SSA, District Special Education consultants
	How to work with IEP students, and implement IEPs

Cooperate with SSA,

Become effective participant of IEP and CST meetings
	SSA Performance Report to school administration

Test scores, report cards of targeted students.

(Every Quarter)
	

	All Faculty
	Attending workshop for 6+1 traits of writing.
	6
	English

Department Head
	How to effectively communicate nonverbally
	Teacher Survey Results

Teacher Evaluation
	

	Special Ed. Teachers
	Attending MPS workshops for special ed. teachers
	1
	Special Ed. Department
	How to work with IEP students, and implement IEPs
Become effective participant of IEP


	SSA Performance Report to school administration


	

	All Faculty
	Provide training sessions for effective classroom management strategies, how to effectively work and communicate with parents

Assign new teachers to closely work with mentor teachers
	1

5

10
	Dean of Students

Mentor teachers

Classroom Management Resources (books, videos, etc.)
	Effective discipline in class

Significant decrease in number of suspensions issued
	Dean of Students’ discipline report to administration

Phone Log Check

Grade Chair Meeting Reports

(Monthly)
	

	All Faculty
	Provide training for all faculty, in the design of various approaches to student assessment, including traditional forms of testing, writing and using a variety of assessments and test questioning
	2

3

7

8
	Dean of Academics

Department Heads

Other resources (books, visual, and etc.)
	Be able to assess students learning in various ways

Identify students’ needs more accurately
	Dean of Academics’ and Department Heads’ teacher evaluations and class observations

Department Meetings

(Every quarter)
	

	All faculty and administrators
	Provide training for all faculty and administrators to make sure that

1. They develop skills using current Microsoft and multimedia programs in hands-on activities.

2. They develop skills in using the Internet.

3. They utilize LCD projectors connected to Internet for online activities.

4. They know how to use computer lab for online testing and evaluation.

5. They are comfortable with school database and ESIS applications.
	4

6
	Technology   Coordinator

Guidance Counselor

Multimedia Equipment
	Effective use of technology

Student Engagement

Increased student interest in class

Successful implementation of visual teaching techniques
	Dean of Academics’ and Department Heads’ teacher evaluations and class observations

(Every Quarter)

Staff Survey Results

(Every year)
	

	All Faculty
	Provide training for all faculty to make sure that:
1. They use different instructional strategies to support students’ intellectual, social, and personal development.

2. They know how to adapt their instruction to meet the diverse needs of pupils.

3. They use effective verbal and non-verbal communication techniques as well as instructional media and technology
	2

4

6
	Services of experienced educational specialists

Institutions offering professional development trainings for schools

Dean of Academics

Department Heads

Other resources (videos, books, etc.)
	Be able to know how to apply differentiated instruction

Increased learning time
	Dean of Academics’ and Department Heads’ teacher evaluations and class observations

Department Meetings

(Every quarter)

Student/Parent Surveys

(Once a year)
	

	Staff moving from Initial to Professional level of license
	Staff members will informed about PI 34 programs;

Provide mentors for Initial to Professional level of teacher license teachers;

Organize workshop for mentor teachers who will be cooperating with initial educators;

 Assign new teachers to closely work with mentor teachers

	1

2

3
6
	Services of experienced educational specialists; 
MPS district; and
Experienced WCA staff;
Title 1 funds;

Staff development funds


	PI-34 requirements met; New teachers will have PI34 professional development opportunities and understand the PI34 requirements

	State Recertification; Meeting with new teachers in September and May; Teacher observation and evaluation (every semester)
	

	All Faculty
	Train staff on the ESIS system for attendance records and grades; get all ESIS / MPS pass codes for new faculty
	2
	ESIS system on all classroom computers
	Monthly print-out of ESIS reports
	Monthly
	


Section 7: IDEA Implementation of Compliance Plan

	MPS CIFM #
	CIFM Items Requiring Intervention

	
	05-06
	06-07
	CIFM Name and Descriptor for Items Identified for “Intensive Monitoring in 07-08

	15
	83.33
	100.0
	IEP Team Composition Checklist Item # 3c: A representative of the local education agency participated in a review of the existing evaluation data on the child to identify what additional data, if any, were needed to complete the evaluation or reevaluation.

	20
	76.92
	100.0
	IEP Document Process Checklist Item # 10: An IEP team reviews the child’s IEP at least annually.

	23
	86.67
	100.0
	IEP Document Process Checklist Item #13:  beginning age 14 (or younger if determined appropriate by IEP team) IEP includes statement of transition service needs that identifies courses of study needed to prepare child for successful transition to his/her goals for life after secondary school.

	27
	80%
	100.0
	IEP Document Process Checklist Item #16b:  The IEP contains a statement of the child’s present levels of educational performance, which includes baseline information corresponding to each annual goal that can be used as a starting point from which to measure progress.

	35
	76.92
	100.0
	IEP Document Process Checklist Item # 23: The child's placement is determined at least annually.

	38
	0.00
	100.0
	IEP Document Process Non-checklist IEP Item # 5: A child’s current IEP is accessible to staff following the child’s transfer from one building to another.

	State possible reasons for CIFM performance in cell below. Consider trends if trend information is available.


	Item

Category
	Compliance Strategies (including plans for ongoing school designed monitoring plan)
	Persons Responsible
	Resources (Funding, Professional Development, Parent Involvement)
	Strategy Review Dates
	Results of Strategy

Review & Revisions)

	1
	The Special Education Supervisor (SES) will meet with the school’s Building Coordinator and Diagnostic Teacher and other necessary personnel to train them in non-checklist and checklist items in this category and to discuss items in this category to ensure they understand how to maintain compliance with this requirement.

The SES and the school’s Special Services Administrator (SSA) will conduct Record Reviews of all the school’s IEP activities and implement the applicable Corrective Action when necessary.

CIFM # 8- progress reports- The SES will make sure the SSA and provider understand item and progress reports are mailed as indicated on the IEP.

The SES will monitor completion of progress reports on a quarterly basis.

	SSA

SES

Building Coordinator

Diagnostic Teacher

Special Education Teachers
	IDEA Funding, Professional Development

School Personnel will attend all in-services, training, and workshops regarding compliance with all CIFM Items.

Support from the Special Education Leadership Liaison (SELL) and SES in the form of on-site visits, phone call, faxes, and memos.
	Monthly
	

	2
	The Special Education Supervisor (SES) increased support to ensure compliance with these requirements was maintained.

The SES trained all relevant staff in IEP paperwork procedures to ensure they understand how to maintain compliance with these requirements.

The Special Education Supervisor (SES) and the school SSA will complete record review checklists on all IEP activities to make sure they are compliant.  If errors are found, provider was informed and the appropriate corrective actions are taken.

	SSA

SES

Building Coordinator

Diagnostic Teacher

Special Education Teachers
	IDEA Funding, Local Funds, Professional Development

School Personnel will attend all in-services, training, and workshops regarding compliance with all CIFM Items.

Support from the Special Education Leadership Liaison (SELL) and SES in the form of on-site visits, phone call, faxes, and memos.
	At least annually
	

	3
	The Special Education Supervisor (SES) increased support to ensure compliance with these requirements was maintained.

The SES trained all relevant staff in IEP paperwork procedures to ensure they understand how to maintain compliance with these requirements.

The Special Education Supervisor (SES) and the school SSA will complete record review checklists on all IEP activities to make sure they are compliant.  If errors are found, provider was informed and the appropriate corrective actions are taken.

CIFM # 38-The Special Education teacher will review class list at the start of the school year.  A copy of students records will be requested from Central file if the student was recently an MPS student.

For any records unavailable, Special Education Teacher will work with records secretary to fax appropriate request with follow-up phone call, call if not received and go to school and get records if necessary.

CIFM #40-The Special Education teacher will review IEP’s and create an IEP-at-a-Glance to disseminate to all relevant staff.


	SSA

SES

Diagnostic Teacher

Special Education Teachers

Records Secretary
	IDEA Funding, Local Funds, Professional Development

Participation in all in-services, training, and workshops regarding transition IEP’s.

School Personnel will attend all in-services, training, and workshops regarding compliance with all CIFM Items.

Support from the Special Education Leadership Liaison (SELL) and SES in the form of on-site visits, phone call, faxes, and memos.
	Monthly
	

	4
	The School Social Worker (SSW) will implement attendance policy including sending out certified habitual truancy letters and initiating SW referral and documentation and attendance interventions.

Major attendance problems will be addressed in the IEP.
	SSW
Special Education Teachers

	IDEA Funding, Local Funds, Professional Development

School Personnel will attend all in-services, training, and workshops regarding compliance with all CIFM Items.

Support from the Special Education Leadership Liaison (SELL) and SES in the form of on-site visits, phone call, faxes, and memos.
	Monthly
	

	5
	The SSA will explain item category to staff to ensure they understand how to maintain compliance with these requirements.

Written documentation from administrator doing disciplinary removal will be sent via e-mail and/or hard copy to DDR who will document removal in ESIS and discipline day recorder calendar.

DDR will email appropriate provider when a student reaches 7 days of removal to make sure a BIP is developed or an existing BIP is reviewed.

CIFM #49 When student hits 11 day of removal, the DDR notifies administrator and they develop a Plan of Provision.

CIFM #53 For those students who enter after the school year has begun, the DDR will review records and contact school then, enter the number of days of removal in ESIS and discipline day recorder calendar.


	SSA

Disciplinary Administrator

Special Education Teachers

DDR
	IDEA Funding, Local Funds, Professional Development

School Personnel will attend all in-services, training, and workshops regarding compliance with all CIFM Items.

Support from the Special Education Leadership Liaison (SELL) and SES in the form of on-site visits, phone call, faxes, and memos.
	Monthly
	

	6
	SES will review items in this category with all LEA in the building to make sure they know how to maintain compliance with these items.
	SSA

SES

LEA
	School Personnel will attend all in-services, training, and workshops regarding compliance with all CIFM Items.

Support from the Special Education Leadership Liaison (SELL) and SES in the form of on-site visits, phone call, faxes, and memos

	Monthly
	


Section 8: Title I Family and Community Involvement Policy and Compact

As Wisconsin Career Academy, our goal is to maximize the number students who are graduating from our school and guiding them for a better, further education.  Primarily, WCA will focus on following three main areas to reach those goals; student GPA, test taking skills, extracurricular activities.  As a fact those are the areas that the colleges are checking before they accept a student to their programs.  We would like to make sure that our students would become qualified with appropriate skills to get accepted from colleges with a scholarship.  Teachers at WCA will make sure that they cover the expected domain through the DPI standards. This is the most important issue during the teacher orientation week, as well as their quarterly evaluation.  Every Monday each teacher is expected to submit a lesson plan for the week, specifying the standards they are covering, strategies for that, and the way they asses the students.  

As it was mentioned before, we would like to see our parents in the building not only for the conferences but also, in the class, with the teacher, helping student’s learning.  “Teacher Parents” program was initiated last year with couple teachers as pilot application.  This year, all our teachers are told to encourage all our parents to participate in this program since it worked so well last year.  They will not only support the in class teaching, but also they will organize some attendance competitions to motivate the students such as raffles for the best attending students and reward them.

The most important element to achieve parent participation is communication.  We as WCA put a great emphasis on clear and effective communication and has a variety of ways to communicate with its parents. These are as follows:

· Hold annual Open Houses

· Organize orientation for new families and students in August

· Send quarterly school newsletter

· Hold parent-teacher conferences (four times a year), 

· PAC (PTA) meetings (eight times a year), 

· Send report cards (four times a year), 

· Send mid-quarter progress card (four times a year)

· Provide online parent access to student records (7*24)

· Hold grade level meetings organized by grade chairs (anytime needed).

· Conduct student progress monitoring conferences (CST) when requested

· Hold special parent recognition night 

· Offer parent seminars on “ Ways to ensure your child’s success at school” and “College Prep, getting a head start”

Section 9: Schools Identified for Improvement Compliance (SIFI) Summary
Does not apply
Section 10: Other Supporting Materials as Determined by the Local School Community
Does not apply
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